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Context

Stepaside Community Primary School is in the village of Kilgetty in Pembrokeshire
local authority. It serves the local village and surrounding areas.

There are 148 pupils on roll aged from 3 to 11 years, including 14 nursery children.
There are seven classes, one of which is mixed-age.

Nearly all pupils are white British and come from homes where English is the main
language. Around 24% of pupils are eligible for free school meals, which is above
the national average. The school identifies around 28% of pupils as having
additional learning needs and this is also higher than the national average. Around
19% of pupils come from the traveller community.

The headteacher took up his post in January 2015. The school was last inspected in
March 2012.

The individual school budget per pupil for Stepaside Community Primary School in
2015-2016 means that the budget is £4,033 per pupil. The maximum per pupil in the
primary schools in Pembrokeshire is £6,208 and the minimum is £3,454. Stepaside
Community Primary School is 34th out of the 61 primary schools in Pembrokeshire in
terms of its school budget per pupil.
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Summary
The school’s current performance Adequate
The school’s prospects for improvement Good

Current performance

The school’s current performance is adequate because:

e Most pupils make appropriate progress

e Most pupils listen effectively in classes and to each other

e The majority of pupils apply their writing skills suitably across the curriculum

e Many pupils use their numeracy skills appropriately in other areas of learning

e Most pupils with additional learning needs make good progress towards

achieving their individual targets

e Nearly all pupils behave well

e A very wide range of extra-curricular activities enrich the curriculum
However:

Across the school, too few pupils read well enough

The quality of pupils’ spelling is variable across the school and the majority of
pupils do not present their work neatly

In key stage 2, many pupils do not produce a range of extended and
independent writing

Many pupils do not use Welsh sufficiently during the day

The quality of teaching varies too much across the school

Teachers do not consistently provide pupils with feedback that shows them how
to take the next steps to improve their work

Prospects for improvement

The school’s prospects for improvement are good because:

The headteacher communicates a clear vision that focuses firmly on school
improvement

The headteacher leads very well by example and has introduced many new
effective strategies

Members of the senior management team support the headteacher effectively
and contribute to a strong team ethos

Leaders are tackling underperformance well and using relevant information
about pupils’ performance with increasing confidence

The school has developed comprehensive self-evaluation procedures, which
focus sharply on raising standards

Governors support the school well and they are developing a greater awareness
of the school’s strengths and priorities for improvement

The school works successfully with a range of partners to improve its provision
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Recommendations

R1 Raise standards in reading, writing and mathematics across the school
R2 Raise standards in Welsh across the school

R3 Improve the quality of teaching so that it consistently challenges pupils of all
abilities

R4 Strengthen assessment procedures and assessment for learning across the
school

R5 Improve pupils’ attendance
What happens next?

The school will draw up an action plan that shows how it is going to address the
recommendations. The local authority will monitor the school’s progress.
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Main findings

| Key Question 1: How good are outcomes? | Adequate

Standards: Adequate

The majority of pupils enter the school with literacy and mathematical skills that are
below and often well below those expected of pupils of a similar age. During their
time in school, most make appropriate progress.

Throughout the school, most pupils listen effectively in classes and to each other. In
the Foundation Phase, most speak clearly and ask pertinent questions of their
teachers. In key stage 2, most pupils develop their speaking skills well and enjoy
talking to adults.

In the Foundation Phase, many pupils read simple texts satisfactorily and use their
phonic skills suitably to read unfamiliar words. Year 2 pupils begin to use expression
when reading to adults. In key stage 2, the majority of pupils read materials
appropriately, but they often do not read with enough expression. Across the school,
too few pupils read challenging texts well enough or with a full enough
understanding. A few more able pupils research factual books successfully to gather
information for specific topics. However, the majority of pupils do not use their higher
order reading skills effectively.

By the end of the Foundation Phase, many pupils develop their early writing skills
appropriately. They produce short pieces of writing of suitable quality and by Year 2
pupils begin to use full stops and capital letters accurately. In key stage 2, many
pupils make satisfactory progress in developing their writing skills. However, the
accuracy of pupils’ spelling is variable across the school and the majority of pupils do
not present their work neatly. The majority of pupils apply their writing skills suitably
in other subjects.

Standards in Welsh are improving. In the Foundation Phase, many pupils develop
their Welsh oracy skills appropriately. In key stage 2, many understand simple
phrases and sentences, but they are not always confident enough to respond to
others and they use a restricted range of vocabulary. Many do not use Welsh
sufficiently during the day. Many pupils’ skills in reading and writing are developing
appropriately.

In the Foundation Phase, many pupils develop sound numeracy skills. Many older
pupils solve simple money problems. By the end of Year 2, most pupils compare and
order numbers correctly. Many pupils continue to make steady progress in key stage
2. By the end of Year 6, many pupils carry out long multiplication and division
processes successfully. They calculate perimeter and area correctly. However, their
ability to answer number questions quickly and to use alternative strategies to reach
correct answers is limited. They do not always present their work neatly and their
problem-solving skills are at an early stage of development. On the whole, many
pupils use their numeracy skills suitably in other areas of learning.
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Over the last three years, at the end of the Foundation Phase, pupils’ performance at
the expected and higher outcomes in literacy and mathematical development has
varied when compared with that of similar schools and there is no consistent pattern.

At the end of key stage 2, over the same period, at the expected level in English and
mathematics, pupils’ performance has generally placed the school in the higher 50%
when compared with similar schools. However, pupils’ performance at the higher
level is more variable.

Most pupils with additional learning needs make good progress towards achieving
their individual targets. However, pupils’ independent skills do not develop well
enough.

Pupils eligible for free school meals currently perform as well as other pupils at the
expected level, but more able pupils do not always reach their potential.

Wellbeing: Adequate

Nearly all pupils are happy and enjoy attending school. They feel safe at the school
and are confident that they can turn to anyone for support if necessary. Nearly all
pupils have positive attitudes towards living, eating and drinking healthily.

Nearly all pupils behave well in lessons, as they move around the school and at
playtimes. This is a notable strength of the school. Most show high levels of
motivation and interest in their work. However, pupils’ ability to improve their own
learning is limited.

Pupils play an important part in school life and many enjoy taking responsibilities, for
example as playground buddies and junior road safety officers. The school council is
active in the school and organises activities to raise money for those in need. As a
result, pupils develop a good sense of social responsibility.

Many pupils develop their social and life skills well and take part in a range of
communal social and cultural events. For example, they visit residential homes and
contribute to local fayres.

Over the past three years, pupils’ attendance has placed the school below the
average when compared with similar schools. The attendance of vulnerable pupils
has improved considerably recently. Nearly all pupils attend school punctually.

| Key Question 2: How good is provision? | Good

|

Learning experiences: Good

The school provides a wide range of learning experiences that meet the
requirements of the Foundation Phase, the National Curriculum and religious
education. Teachers have recently reviewed and modified their long-term plans to
incorporate the requirements of the National Literacy and Numeracy Framework
effectively. They have adopted a new topic and skills-based approach, which is
engaging pupils well. These plans provide increasing opportunities for pupils to
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develop their literacy and numeracy skills across the curriculum. There are
appropriate intervention programmes for targeted pupils to support the development
of their basic skills. However, it is too early to see the full impact of this work in
improving pupils’ standards.

A very wide range of extra-curricular activities, including residential experiences,
visitors, purposeful visits to various centres and school theatre productions, such as
Shakespeare’s Twelfth Night, enrich the curriculum and help to improve pupils’
literacy skills.

There are increasing opportunities for pupils to develop their knowledge and
understanding of Welsh. Staff provide good opportunities for pupils to learn about
the history and culture of Wales through a variety of visits to places of interest, such
as the Urdd centre at Llangrannog. Pupils also have good opportunities to
participate in a range of cultural activities linked to St David’s Day.

The school promotes education for sustainable development and global citizenship
well. Pupils are actively encouraged to save water and power, to recycle and to live
sustainably. There are good opportunities for pupils to gain an understanding of
other countries and cultures. For example, pupils raise funds to support less
fortunate children in other countries and they are actively involved in activities to
promote fair trade.

Teaching: Adequate

Teachers establish positive working relationships with pupils and create a friendly
and caring ethos in all classes. Many lessons have clear learning objectives and
teachers encourage pupils to create their own success criteria. The majority of
teachers question pupils skilfully and prepare a variety of stimulating activities to
engage all pupils. Teaching assistants work well with staff and pupils in the delivery
of lessons and in intervention groups.

However, the quality of teaching varies too much across the school. In a few
classes, teachers do not have high enough expectations of what pupils can achieve
and the tasks planned do not meet the needs of all pupils consistently, especially the
more able. The pace of learning is not brisk enough and there are too few
opportunities for pupils to work independently and to be responsible for aspects of
their own learning.

Procedures to track pupils’ progress across the school are developing appropriately.
Teachers provide pupils with appropriate feedback about what they have done well,
but they do not always identify the next steps that pupils need to take to improve their
work. Teachers do not have a consistent approach to setting targets. Assessment
for learning is developing slowly across the school.

Annual reports to parents meet statutory requirements. They provide useful
information on pupils’ achievements.
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Care, support and guidance: Good

The school is a very supportive and caring community. Staff know pupils well and
have high expectations of their behaviour. A comprehensive personal and social
education programme and a purposeful range of learning experiences promote
pupils’ spiritual, moral, social and cultural development successfully.

There are appropriate arrangements for promoting healthy eating and drinking. All
staff promote healthy living effectively, including the importance of taking regular
exercise. Pupils have regular opportunities to take exercise in school and in the wide
variety of extra-curricular sports clubs.

The school focuses well on promoting good attendance. Over the last year or so, the
school has been very successful in engaging the traveller community and ensuring
that traveller children attend school regularly.

Beneficial links with a range of specialist agencies and support services ensure that
pupils have access to professional support when necessary. These include effective
links with the speech and language services and the school nurse.

There are effective procedures to identify pupils’ additional needs and to track and
monitor the progress they make. Individual education plans identify clear targets and
outline specific activities. Pupils and parents are involved fully in the process of
producing and reviewing them.

The school’s arrangements for safeguarding pupils meet requirements and give no
cause for concern.

Learning environment: Good

The school is a happy and welcoming community where adults and pupils treat each
other with care and respect. The very strong emphasis on inclusion ensures that all
pupils are treated equally and have an equal right to all aspects of the provision.
There is a good emphasis on recognising, celebrating and respecting diversity.

The school is fully accessible. The spacious outdoor environment is stimulating and
helps pupils to develop a range of skills, such as gardening. Foundation Phase
pupils, in particular, benefit from an extensive outdoor learning area to extend their
linguistic, numeracy and creative skills. The school buildings and grounds are safe
and very well maintained.

There is a wide range of resources available to staff and pupils and they use these
effectively to support learning. Attractive displays in classrooms and corridors
celebrate pupils’ achievements well.
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| Key Question 3: How good are leadership and management? | Good

Leadership: Good

Since his relatively recent appointment, the headteacher has communicated a clear
vision that focuses firmly on school improvement. He has shared his values and high
expectations successfully with staff, parents and the governing body and established
important priorities for the development of the school.

The headteacher provides strong leadership and is a visible presence around the
school. He has introduced many effective strategies, for example, to improve
attendance and raise expectations. Other members of the senior management team
support the headteacher well and contribute to a strong team ethos.

Leaders are tackling underperformance successfully and using relevant information
about pupils’ performance with increasing confidence. Regular staff and senior
leadership team meetings focus on school priorities. All members of staff have clear
responsibilities and up-to-date job descriptions and they undertake their duties well.

Governors fulfil their statutory duties competently. Under the purposeful guidance of
the headteacher, they are developing a greater awareness of the school’s strengths
and priorities for improvement. Governors are becoming more involved in the
formulation of the school development plan and their role as critical friends is
developing well. They undertake their responsibilities with growing confidence and
are increasingly involved in the day-to-day life of the school, for example through
observing lessons and listening to learners.

The school addresses national and local priorities well, for example by improving the
outdoor provision for the Foundation Phase and closing the gap for disadvantaged

pupils.
Improving quality: Good

The headteacher has developed extensive and comprehensive self-evaluation
procedures, which focus sharply on raising standards. He has revised monitoring
procedures effectively to include lesson observations, scrutiny of pupils’ books and
rigorous use of data. All staff are fully involved in the process and the school takes
good account of the views of governors, parents and pupils. The most recent
monitoring cycle accurately identifies key areas for improvement. However, actions
to improve these have had insufficient time to impact fully on the school’s provision.

The self-evaluation report presents an accurate picture of the school. It is mainly
evaluative and provides very sound judgements about standards, provision and the
leadership of the school.

There are strong links between the findings of the self-evaluation process and the
priorities in the school development plan. The development plan includes precise
areas for improvement, and it identifies costs, timescales and responsibilities
effectively. The success criteria are measurable and relate well to improvements in
pupils’ outcomes. Leaders and managers check progress against the development
plan on a regular basis to evaluate the success of initiatives.
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Partnership working: Good

The school works successfully with a range of partners to improve its provision.
There are very good relationships with parents, who feel very welcome in school and
know that their views and opinions are valued.

There are effective arrangements with the playgroup, which ensure good support for
new pupils. Worthwhile links with the secondary schools ensure that pupils move
smoothly to the next stage of their education. The school works well with local
primary schools to ensure consistency when standardising and moderating pupils’
work at the end of key stage 2.

There are successful partnerships with other health, social services and welfare
groups. These include close links with other agencies that support the families of
those pupils who are disadvantaged or may have additional needs. These
partnerships help to enrich pupils’ learning and wellbeing.

Strong links with the community provide worthwhile experiences for pupils. Pupils’
achievements are celebrated regularly in the local press, and local residents regularly
visit the school to assist with art and craft activities. Beneficial links with local
businesses further enhance the school’s provision and impact well on pupils’
wellbeing.

Resource management: Adequate

The school has a suitable number of qualified staff to deliver the curriculum. All staff
work well together as a team to provide a caring and stimulating learning
environment for pupils. Support staff make a valuable contribution to pupils’ learning
and wellbeing.

There are appropriate arrangements for teachers’ planning, preparation and
assessment time. Improved performance management procedures are effective and
meet statutory requirements. Targets are closely linked to school improvement
priorities. Teachers work well in networks of professional practice to improve oudoor
learning in the Foundation Phase and to raise standards in Welsh.

The school makes good use of the Pupil Deprivation Grant. There are improved
systems to monitor the impact of funding and intervention programmes on targeted,
disadvantaged pupils effectively.

The headteacher, with the support of the governing body, monitors the school’s
budget well and ensures that resources are matched closely to the priorities in the
school development plan.

In view of pupils’ standards, the school provides adequate value for money.



Appendix 1: Commentary on performance data

6682260 - Stepaside C. P. School

Number of pupils on roll 161
Pupils eligible for free school meals (FSM) - 3 year average 23.9
FSM band 3 (16%<FSM<=24%)

Foundation Phase

2012 2013 2014 2015
Number of pupils in Year 2 cohort 19 21 13 24
Achieving the Foundation Phase indicator (FPI) (%) 78.9 81.0 76.9 91.7
Benchmark quartile 3 3 4 2
Language, literacy and communication skills - English (LCE)
Number of pupils in cohort 19 21 13 24
Achieving outcome 5+ (%) 78.9 90.5 76.9 95.8
Benchmark quartile 3 2 4 1
Achieving outcome 6+ (%) 21.1 42.9 154 29.2
Benchmark quartile 3 1 4 3
Language, literacy and communication skills - Welsh (LCW)
Number of pupils in cohort * * * *
Achieving outcome 5+ (%) * * * *
Benchmark quartile * * * *
Achieving outcome 6+ (%) * * * *
Benchmark quartile * * * *
Mathematical development (MDT)
Number of pupils in cohort 19 21 13 24
Achieving outcome 5+ (%) 94.7 85.7 84.6 95.8
Benchmark quartile 2 3 3 2
Achieving outcome 6+ (%) 26.3 28.6 7.7 33.3
Benchmark quartile 2 2 4 2
Personal and social development, wellbeing and cultural diversity (PSD)
Number of pupils in cohort 19 21 13 24
Achieving outcome 5+ (%) 94.7 100.0 100.0| 100.0
Benchmark quartile 2 1 1 1
Achieving outcome 6+ (%) 36.8 85.7 61.5 45.8
Benchmark guartile 2 1 1 3

The Foundation Phase indicator (FPI) represents the percentage of pupils achieving outcome 5 or above in PSD,

LCE/LCW, and MDT in combination.

* This item may disclose information on individuals, or it is not sufficiently robust for publication, not applicable or is otherwise
unavailable.

The benchmark quartile compares the performance of one school against others who have similar levels of pupils with free
school meals (FSM). FSMis used as a proxy of social deprivation in schools. This allows a comparison of the performance of
a school against others who are in the same FSM category, and who might therefore have a similar intake of pupils from
deprived backgrounds.

A school in benchmark quatrtile 1 is in the highest performing 25% of schools with similar levels of free school meals to this
school. Therefore, the school's attainment levels are higher than many other schools with similar levels of pupils from deprived
backgrounds. A school in benchmark quartile 4 is in the lowest performing 25% of schools with similar levels of free school
meals to this school. Therefore, the school's attainment levels are lower than many other schools with similar levels of pupils
from deprived backgrounds.
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Number of pupils on roll 161
Pupils eligible for free school meals (FSM) - 3 year average 239
FSM band 3 (16%<FSM<=24%)
Key stage 2
2012 2013 2014 2015
Number of pupils in Year 6 cohort 14 12 30 26
Achieving the core subject indicator (CSI) (%) 85.7 91.7 90.0 92.3
Benchmark quartile 2 2 1 2
English
Number of pupils in cohort 14 12 30 26
Achieving level 4+ (%) 85.7 91.7 90.0 92.3
Benchmark quartile 3 2 2 2
Achieving level 5+ (%) 35.7 50.0 43.3 30.8
Benchmark quartile 2 1 1 4

Welsh first language

Number of pupils in cohort * * * *
Achieving level 4+ (%) * * * *
Benchmark quartile * * * *
Achieving level 5+ (%) * * * *
Benchmark quartile * * * *

Mathematics

Number of pupils in cohort 14 12 30 26
Achieving level 4+ (%) 85.7 91.7 93.3 96.2
Benchmark quartile 3 2 1 2
Achieving level 5+ (%) * * 56.7 42.3
Benchmark quartile * * 1 2
Science
Number of pupils in cohort 14 12 30 26
Achieving level 4+ (%) 85.7 91.7 93.3 96.2
Benchmark quartile 3 3 2 2
Achieving level 5+ (%) * * 53.3 34.6
Benchmark quartile * * 1 3

The core subject indicator (CSI) represents the percentage of pupils achieving level 4 or above in English or Welsh (first
language), mathematics and science in combination.

* This item may disclose information on individuals, or it is not sufficiently robust for publication, not applicable or is otherwise
unavailable.

The benchmark quartile compares the performance of one school against others who have similar levels of pupils with free
school meals (FSM). FSMis used as a proxy of social deprivation in schools. This allows a comparison of the performance of
a school against others who are in the same FSM category, and who might therefore have a similar intake of pupils from
deprived backgrounds.

A school in benchmark quartile 1 is in the highest performing 25% of schools with similar levels of free school meals to this
school. Therefore, the school's attainment levels are higher than many other schools with similar levels of pupils from deprived
backgrounds. A school in benchmark quartile 4 is in the lowest performing 25% of schools with similar levels of free school
meals to this school. Therefore, the school's attainment levels are lower than many other schools with similar levels of pupils
from deprived backgrounds.

Further information is available from the Welsh Government My Local School website at the link below.
http://mylocalschool.wales.gov.uk/index.html?lang=eng
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Appendix 2

Stakeholder satisfaction report

Responses to learner questionnaires

denotes the benchmark - this is a total of all responses since September 2010.
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Responses to parent questionnaires

denotes the benchmark - this is a total of all responses since September 2010.
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Copies of the report

Copies of this report are available from the school and from the Estyn website
(www.estyn.gov.wales)

Year groups, the Foundation Phase and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years of age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
local authorities.

The following table sets out the age ranges relevant to each year group. For
example, Year 1 refers to the group of pupils who reach the age of six and Year 13 is
the year group who reach the age of 18 during the academic year.

Primary phase:

Year N R Y1l Y2 Y3 Y4 Y5 Y6

Ages | 3-4 |45 5-6 6-7 7-8 8-9 9-10 |10-11

Secondary phase:

Year | Y7 Y8 Y9 Y10 Y11 |[Y12 Y13

Ages | 11-12 | 12-13 |13-14 | 14-15 | 15-16 | 16-17 |17-18

The Foundation Phase and key stages cover the following year groups:

Nursery, Reception,

Foundation Phase Year 1 and Year 2

Key stage 2 Year 3 to Year 6

Key stage 3 Year 7 to Year 9

Key stage 4 Year 10 and Year 11



http://www.estyn.gov.wales/

Glossary of terms — Primary

Foundation Phase indicator (FPI)

Progress in learning through the Foundation Phase is indicated by outcomes (from
outcome 1 to outcome 6).

The Foundation Phase indicator (FPI) relates to the expected performance in three
areas of learning in the Foundation Phase:

e literacy, language and communication in English or Welsh first language
e mathematical development
e personal and social development, wellbeing and cultural diversity

By the end of the Foundation Phase, at the age of seven, pupils are expected to
reach outcome 5 and the more able to reach outcome 6.

Pupils must achieve the expected outcome (outcome 5) in the three areas above to
gain the Foundation Phase indicator.

The core subject indicator (CSI)
Progress in learning through key stage 2 is indicated by levels (level 1 to level 5).

The core subject indicator in key stage 2 relates to the expected performance in the
core subjects of the National Curriculum:

e English or Welsh first language
e mathematics
e science

By the end of the key stage 2, at the age of 11, pupils are expected to reach level 4
and more able pupils to reach level 5.

Pupils must gain at least the expected level (level 4) in the three core subjects to gain
the core subject indicator.

All-Wales Core Data sets

Inspection reports may refer to a school’s performance relative to a family of schools
or to schools with a broadly similar proportion of pupils eligible for free school meals.

In relation to free school meals, schools are placed into one of five bands according

to the three-year trend in the proportion of pupils eligible for free school meals in the

school. The school’s performance is then placed into quartiles (from the top 25% to

the bottom 25%) in relation to how well it is doing compared with other schools in the
same free school meal band.




The Welsh Government created the families of schools (typically a group of 11
schools) to enable schools to compare their performance with that of similar schools
across Wales. The composition of the families draws on a number of factors. These
include the proportion of pupils eligible for free school meals and the proportion living
in the 20% most deprived areas of Wales. They also draw on the proportion of pupils
with special education needs at school action plus or with a statement of special
educational needs, and pupils with English as an additional language.



