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Context

Ysgol Trefnant Voluntary Aided Church in Wales Primary School serves the village of
Trefnant and surrounding area in the county of Denbighshire. There are 76 pupils
aged three to 11 years at the school including 12 pupils in the nursery. The school
has four classes. Around 10% of pupils are entitled to free school meals. This figure
has risen gradually in recent years but remains below national averages.

Nearly all pupils come from homes where English is the main language and no pupils
speak Welsh as a first language. Pupils’ ethnicity is largely white British; the
remainder are mainly of mixed ethnicity. Very few pupils receive support for English
as an additional language. The school identifies that around 19% of pupils have
additional learning needs. Currently, no pupil has a statement of special educational
need and no pupils are looked after by the local authority. There have been no fixed
term pupil exclusions in the last 12 months.

The school was last inspected in 2007. The current headteacher was in post at the
time.

The individual school budget per pupil for Ysgol Trefnant Voluntary Aided Church in
Wales Primary School in 2013-2014 means that the budget is £4,750 per pupil. The
maximum per pupil in the primary schools in Denbighshire is £8,594 and the
minimum is £3,159. Ysgol Trefnant Voluntary Aided Church in Wales Primary School
is 19th out of the 48 primary schools in Denbighshire in terms of its school budget per

pupil.
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Summary

The school’s current performance

Good

The school’s prospects for improvement

Good

Current performance

The current performance of Ysgol Trefnant Church in Wales Primary School is good

because:

e most pupils make good progress during their time at the school and achieve

good standards in learning and wellbeing;

nearly all pupils get on well together and standards of behaviour are high;
attendance figures over the past four years are consistently higher than family
and Wales averages;

there are purposeful working relationships between staff and pupils that have a
positive impact on pupils’ standards of learning and wellbeing;

there is a wide range of challenging and interesting learning experiences for
pupils of all ages and abilities; and

the overall quality of teaching ensures that most pupils achieve well and make
good progress.

Prospects for improvement

The prospects for improvement are judged as good because:

the headteacher provides clear strategic direction to the work of the school;
there are effective processes for self-evaluation and school improvement
planning;

there is a strong focus on improving standards of literacy and numeracy;

the school co-operates effectively with a range of partners in order to support
pupils’ wellbeing and achievement; and

staff demonstrate a clear commitment to improving their professional practice.
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Recommendations

R1 Raise standards in Welsh
R2 Challenge more able pupils consistently
R3 Ensure that the marking of pupils’ work is always sufficiently rigorous

R4 Put in place clear arrangements to cover leadership duties in the absence of the
headteacher

R5 Raise the level of challenge provided by the governing body
What happens next?

Ysgol Trefnant Church in Wales Primary School will draw up an action plan that
shows how it is going to address the recommendations.
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Main findings

| Key Question 1: How good are outcomes? | Good

Standards: Good

Most pupils enter the school with skills, knowledge and understanding that are above
average for their age. Overall, they make good progress by the end of key stage 2.

Many pupils have strong speaking and listening skills. They talk confidently about
learning experiences or in response to teachers’ questions, often using an extensive
range of vocabulary.

In the Foundation Phase, many pupils make good progress in developing their
reading skills. Often, they have a suitable range of strategies to help them read for
pleasure or understanding. A few more able readers cite preferences for authors and
styles of books. By the end of key stage 2, many pupils read confidently with fluency
and good comprehension. More able pupils demonstrate good higher order reading
skills such as inference and deduction.

Many pupils make significant progress in developing their writing skills. By the end of
the Foundation Phase, they produce good pieces of writing showing a developing
awareness of spelling, grammar and genre, for example in response to work on
traditional tales. By the end of key stage 2, they write purposefully in a variety of
contexts across the curriculum. More able pupils produce extended pieces of writing
that often contain an imaginative range of vocabulary. The work is usually well
organised and the content engages the reader effectively.

Most pupils develop their mathematical skills effectively as they move through the
school. They acquire numeracy skills progressively and apply these skills
consistently and well across a range of subjects within the curriculum.

Most pupils make insufficient progress in developing their Welsh language skills.

Most pupils who need extra support or additional challenge make good progress and
achieve well. Pupils entitled to free school meals and those who are new to the
English language generally achieve as well as other pupils.

Due to the variable and sometimes small number of pupils at the end of both key
stages, the results of pupil assessments have to be treated with care because one
pupil’s results can have a significant impact on school performance.

In 2013, Foundation Phase pupils’ achievements at the expected outcome 5 in
language literacy and communication and mathematical development were slightly
below the average for the family of schools and placed the school in the lower 50% of
similar schools across Wales. In personal and social development, wellbeing and
cultural diversity pupils’ achievements were equal to the family average and placed
the school in the top 25% of similar schools. At the higher than expected outcome 6,
more able pupils’ performance placed the school in the lower 50% of similar schools
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in language literacy and communication and personal and social development,
wellbeing and cultural diversity. However, pupils’ performance in mathematical
development placed the school in the top 25% of similar schools.

In comparison with relative performance levels in the school’s family, key stage 2
performance has been variable over the last three years in English, mathematics and
science at both the expected level 4 and the higher level 5. The proportion of pupils
who attain the expected level or above, in all three subjects when combined is
usually very close to the average for the family of schools and has placed the school
in the lower 50% of similar schools across Wales in two of the last three years. At
the higher, than expected level 6, the school’s performance usually places it in the
lower 50% of similar schools across all subjects.

In recent years, at key stage 2, boys’ performance has generally been better than
that of girls.

Wellbeing: Good

Pupils enjoy school and have good attitudes to learning. They feel safe in school and
are confident that staff will deal promptly with any worries or incidents that occur.
They have a good understanding of the need to eat and drink healthily and to take
regular exercise.

Most pupils are enthusiastic and keen to learn. They co-operate effectively with one
another in their lessons and activities. Most work well independently and under the
direction of adults. They gain a suitable understanding of their strengths and
weaknesses through increasing involvement in assessment, agreeing success
criteria and setting personal targets.

Nearly all pupils get on well together and standards of behaviour are high. Pupils of
all ages play together happily at break time and lunchtime. They show respect,
courtesy and consideration for each other and for adults.

Attendance figures over the past four years are consistently higher than family and
Wales averages. Figures for 2011-2012 were slightly below the average for schools
with similar entitlement to free school meals. Attendance figures over the previous
two years placed the school in the highest 25% of similar schools. Nearly all pupils
arrive at school punctually.

The school council and eco club make valued contributions to school life. Members
are actively involved in identifying areas for improvement in the day-to-day life of the
school. They feel that staff value their opinions and listen to them.

Many pupils contribute well to activities in the community. This has a positive effect
on their development as rounded and responsible individuals.
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| Key Question 2: How good is provision? \ Good |

Learning experiences: Good

The school provides a broad and balanced curriculum that meets statutory
requirements. The provision of a wide range of interesting learning experiences
stimulates and engages most pupils including those with additional learning needs.
Educational visits, such as to the Welsh Mountain Zoo and St Asaph Cathedral,
together with visitors to school, enhance the curriculum well and enrich pupils’
learning experiences. A wide range of well-attended extra-curricular activities
including art and eco clubs support pupils’ learning well.

Detailed curriculum planning ensures that pupils make good progress in acquiring
literacy and numeracy skills. Teachers plan purposeful activities that enable pupils to
develop and use these skills effectively across the whole curriculum. Planning for
developing writing across the curriculum is particularly good. The school is making
good progress in implementing the national literacy and numeracy framework.

Provision for developing Welsh language skills throughout the school is not effective
enough. However, the school provides suitable opportunities for pupils to learn about
the history and culture of Wales.

Teachers promote pupils’ awareness of sustainability and energy conservation
effectively. They also provide good quality learning experiences, which develop
pupils’ understanding of life in other countries.

Teaching: Good

Overall, the quality of teaching ensures that most pupils achieve well and make good
progress. There are purposeful working relationships between staff and pupils that
have a positive impact on pupils’ standards of learning and wellbeing. In most
lessons, teachers and support staff motivate pupils effectively. They have good,
up-to-date professional knowledge and skills. In most lessons, teachers model or
explain tasks well, ensure that pupils understand how to be successful and match
activities to pupils’ needs effectively. However, in a few lessons, the level of
challenge is not high enough and, as a result, the pace of learning is slow.

All teachers mark pupils’ work regularly. Their written comments usually relate well
to the focus of learning activities. This helps pupils to see how well they have done
and what they need to do to improve. However, in a few instances, the quality of
marking is not sufficiently rigorous. Most teachers and support staff provide pupils
with useful verbal feedback and question them effectively. This is often helpful in
developing pupils’ thinking skills. A few pupils are becoming skilful at assessing each
other’s work.

The school has comprehensive systems to monitor individual pupils’ progress.
Teachers use this information successfully to inform planning and to identify those
pupils who require additional support or challenge. The school keeps very useful
pupil profiles that demonstrate effective systems to ensure end of key stage
assessment judgements of pupils’ progress are accurate.
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Parents and carers receive valuable information about their child’s progress,
achievement and wellbeing through regular parents’ meetings and annual reports.

Care, support and guidance: Good

The high level of care and good working relationships between staff and pupils
contribute strongly to pupils’ wellbeing. The school has appropriate arrangements to
promote healthy eating and drinking and to provide good opportunities for regular
exercise. Staff provide valuable experiences that promote pupils’ spiritual, moral and
social development well. Daily acts of worship focus successfully on raising
awareness of the school’s mission statement. Strong local links with the church and
with the wider community help pupils to develop a good understanding of living in a
community. A good example of this is the pupils’ involvement in a local music
festival.

The school makes good use of a wide range of external agencies and support
services to provide useful guidance and support for staff, pupils and parents, when
necessary. Clearly targeted support for individual pupils has resulted in significant
improvements in behaviour, achievement and confidence.

The school’s arrangement for safeguarding pupils, meet requirements and give no
cause for concern.

Staff have a good understanding of pupils’ needs. They use this knowledge well to
identify pupils with additional learning needs and to provide them with good quality
targeted intervention strategies. Teaching assistants provide valuable support in
delivering intervention programmes enabling these pupils to make good progress.

Learning environment: Good

The school has an inclusive ethos where every child is valued fully. It is a happy
community with a family atmosphere where all pupils have equal access to
education. This permeates all aspects of school life and underpins its commitment to
ensuring that every pupil does their best, shows respect, is treated fairly, helps each
other and is happy. All staff promote inclusion effectively. Teachers provide frequent
opportunities for pupils to show care and consideration for others in the school and
the wider community. The school actively promotes tolerant attitudes, where staff
and pupils are free from any form of harassment.

The accommodation is sufficient for the number of pupils although not all areas are
accessible to those who have physical disabilities. Leaders ensure that the
accommodation is well maintained and the level of cleanliness is high. Staff make
good use of the space that is available and colourful and good quality displays create
an attractive and stimulating learning environment. The interesting outdoor space is
a very valuable learning resource. It is well cared for by members of the school
community. Pupils, staff and parents make particularly good use of the garden area
to support pupils’ understanding of healthy living. A varied supply of good quality
resources matches pupils’ needs appropriately.
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| Key Question 3: How good are leadership and management? | Good \

Leadership: Good

The school has established a clear vision and set of core values that accurately
reflect the school’s mission statement and its Christian ethos. The headteacher has
worked effectively with staff to create systems that help the school to achieve its aims
well. These systems have also enabled the school to maintain good levels of
academic performance and attendance. The school implements and manages
change successfully, for instance adapting the curriculum to ensure many purposeful
opportunities for pupils to apply their literacy and numeracy skills across a wide
range of learning.

The school has suitable arrangements to distribute roles and responsibilities. This
ensures that there is effective curriculum coverage and that the school’s day-to-day
systems work well. Staff roles are identified in appropriate job descriptions.
However, the school has no formally defined arrangements to cover leadership
responsibilities in the absence of the headteacher.

Governors are supportive and ensure that the school meets statutory obligations.
They receive detailed information about the school’s strengths, shortcomings and
future priorities. Although governors have a developing understanding of
performance data, they do not always use this knowledge or other information to
challenge the school effectively.

Improving quality: Good

The school has developed effective systems for self-evaluation. The self-evaluation
process is thorough and based on first-hand evidence from lesson observations,
scrutiny of pupils’ work and detailed data analysis. All members of the teaching staff,
pupils and parents contribute well to the process. As a result, the self-evaluation
report gives a realistic picture of the strengths of the school as well as the areas for
improvement. The governing body has a good knowledge of the outcomes of
self-evaluation activity but does not play a significant role in creating the report.

There are very close links between the school’s self-evaluation report and the school
development plan. Priorities within the school development plan focus clearly on
improving pupils’ standards of learning and wellbeing. Plans identify targets with
suitable deadlines and costs and there is a clear focus on national priorities such as
implementing the literacy and numeracy framework. The school has a good recent
record of securing improvements that have a positive impact on pupils’ standards
and progress.

Partnership working: Good

The school co-operates effectively with a range of partners in order to support pupils’
wellbeing and achievement.

Partnerships with parents are strong. They feel very welcome in school and their
views and opinions are valued. The parents, teachers and friends association is very
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supportive, for example, through fund raising activities and project work such as
developing the new school library. This resource has a positive impact on provision
for pupils.

The school has a very beneficial relationship with the ‘Puddle Ducks’ nursery group.
The group uses the school’s facilities and this helps pupils settle in well to the
Foundation Phase. There are strong links and effective transfer arrangements
between the school and the secondary school with a range of purposeful transition
activities for pupils in Years 2,3,4,5 and 6.

There is constructive co-operation with other primary schools in the area for the
standardisation and modernisation of pupils’ work. The school has produced ‘learner
profiles’ of a very high standard and this has ensured better quality and consistency
in the school’s assessments.

The school has an extensive range of partnerships with community organisations.
These have a good impact on widening pupils’ learning experiences. For example,
frequent visits to the local church develop pupils’ moral and spiritual development
well.

Resource management: Good

The school has enough suitably qualified and experienced staff to deliver the
curriculum effectively. The school deploys teachers and support staff well. Teaching
assistants support pupils’ learning and deliver intervention programmes successfully.
The school makes best use of staff expertise to provide engaging learning
experiences within and beyond the school day.

There are sensible links between the professional development of staff, school
development plans and the school’s performance management system. Staff
demonstrate a clear commitment to improving their professional practice. Teachers
make good use of their non-contact time for planning, preparation and assessment.

The school has a developed a good range of strategic partnerships with other
schools in the area which enrich pupils’ creative learning experiences and impact on
standards in literacy and numeracy.

The headteacher and the governing body manage the budget carefully and in line
with the stated priorities in the school improvement plan.

Due to the appropriate use the school makes of its funding and the good progress
made by most pupils, the school provides good value for money.
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Commentary on performance data

In the Foundation Phase in 2012, many pupils achieved the expected outcome 5 in
the development of their language literacy and communication, mathematical
development and personal and social development, wellbeing and cultural diversity
skills in combination. This is slightly below the average for the family of schools. The
proportion of pupils who achieved above the expected outcome was slightly lower
than the average for the family of schools in language literacy and communication
and personal and social development, wellbeing and cultural diversity but slightly
above the average for mathematical development.

In comparison to similar schools, performance placed the school in the lowest 25%
for the development of pupils’ language literacy and communication skills, in the
lower 50% for mathematical development but in the top 25% for personal and social
development, wellbeing and cultural diversity skills. At the higher than expected
outcome, more able pupils’ performance placed the school in the lower 50% of
similar schools for developing language and personal and social skills but in the top
25% for mathematical development.

In key stage 2, the percentage of pupils who attain the expected level or above in
English, mathematics and science when combined is usually very close to the
average for the family of schools. For the last two years, pupils’ performance in
mathematics and science has shown improvement with all pupils achieving the
expected level or above. Pupils’ performance in English has been more variable
over the last three years, although in 2013 performance was very near to the family
and national averages.

In relation to similar schools, pupils’ performance has placed the school in the lower
50% for English, and the core subject indicator in two out of the last three years. The
school has been in the top 25% for performance in mathematics and science for the
last two years. At the higher than expected level, the school generally performs in
the lower 50% of similar schools in all three subjects

In comparing the relative performance of boys and girls in the Foundation Phase,
girls’ performance is consistently better than boys’. This is particularly evident at the
higher outcome where the difference in performance is often significant across all
areas of learning. At key stage 2, boys usually do better than girls at both the
expected and higher levels. This is the opposite of national trends.

Pupils entitled to free school meals generally achieve as well as other pupils.
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Stakeholder satisfaction report

Responses to learner questionnaires

Primary Questionnaire (Overall)

denotes the benchmark - this is a total of all responses since September 2010.
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Responses to parent questionnaires
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Copies of the report

Copies of this report are available from the school and from the Estyn website
(www.estyn.gov.uk)

Year groups, the Foundation Phase and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years of age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
local authorities.

The following table sets out the age ranges relevant to each year group. For
example, Year 1 refers to the group of pupils who reach the age of six and Year 13 is
the year group who reach the age of 18 during the academic year.

Primary phase:

Year N R Y1l Y2 Y3 Y4 Y5 Y6

Ages | 3-4 |45 5-6 6-7 7-8 8-9 9-10 |10-11

Secondary phase:

Year | Y7 Y8 Y9 Y10 Y11 |[Y12 Y13

Ages | 11-12 | 12-13 |13-14 | 14-15 | 15-16 | 16-17 |17-18

The Foundation Phase and key stages cover the following year groups:

Nursery, Reception,

Foundation Phase Year 1 and Year 2

Key stage 2 Year 3 to Year 6

Key stage 3 Year 7 to Year 9

Key stage 4 Year 10 and Year 11



http://www.estyn.gov.uk/

Glossary of terms — Primary

Foundation Phase indicator (FPI)

Progress in learning through the Foundation Phase is indicated by outcomes (from
outcome 1 to outcome 6).

The Foundation Phase indicator (FPI) relates to the expected performance in three
areas of learning in the Foundation Phase:

¢ literacy, language and communication in English or Welsh first language;
e mathematical development; and
e personal and social development, wellbeing and cultural diversity.

By the end of the Foundation Phase, at the age of seven, pupils are expected to
reach outcome 5 and the more able to reach outcome 6.

Pupils must achieve the expected outcome (outcome 5) in the three areas above to
gain the Foundation Phase indicator.

The core subject indicator (CSI)
Progress in learning through key stage 2 is indicated by levels (level 1 to level 5).

The core subject indicator in key stage 2 relates to the expected performance in the
core subjects of the National Curriculum:

e English or Welsh first language;
e mathematics; and
e science

By the end of the key stage 2, at the age of 11, pupils are expected to reach level 4
and more able pupils to reach level 5.

Pupils must gain at least the expected level (level 4) in the three core subjects to gain
the core subject indicator.

All-Wales Core Data sets

Inspection reports may refer to a school’s performance relative to a family of schools
or to schools with a broadly similar proportion of pupils entitled to free school meals.

In relation to free school meals, schools are placed into one of five bands according

to the three-year trend in the proportion of pupils entitled to free school meals in the

school. The school’s performance is then placed into quartiles (from the top 25% to

the bottom 25%) in relation to how well it is doing compared with other schools in the
same free school meal band.




The Welsh Government created the families of schools (typically a group of 11
schools) to enable schools to compare their performance with that of similar schools
across Wales. The composition of the families draws on a number of factors. These
include the proportion of pupils entitled to free school meals and the proportion living
in the 20% most deprived areas of Wales. They also draw on the proportion of pupils
with special education needs at school action plus or with a statement of special
educational needs, and pupils with English as an additional language.



