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Context

Ysgol Beuno Sant is a voluntary aided Church in Wales primary school, which serves
the town of Bala and the surrounding area. There are currently 51 pupils on roll.
Numbers have decreased over the years. The school admits pupils to the reception
class on a full-time basis in the September following their fourth birthday. Pupils are
taught in three mixed-age classes, one Foundation Phase class and two classes in
key stage 2.

Twenty per cent of pupils are currently entitled to free school meals at the school,
which is close to the average for Wales. Fifty eight per cent of pupils come from
Welsh-speaking homes. However, the school states that only 6% of pupils come
from a background in which Welsh is the main language of the home. Welsh is the
medium of teaching and learning in the Foundation Phase. In key stage 2, pupils are
taught through the medium of Welsh and English, with the aim that they are bilingual
by the time they transfer to secondary school at 11 years of age. Approximately 34%
or pupils are on the additional learning needs register, which includes a very few
pupils with a statement of special educational needs.

The school was last inspected in March 2008. The headteacher has been in post
since September 2005. During the inspection, the school was under the leadership
of the acting headteacher and the assistant headteacher.

The individual school budget per pupil for Ysgol Beuno Sant in 2013-2014 is £4,239.
The maximum per pupil in primary schools in Gwynedd is £10,616 and the minimum
is £2,936. Ysgol Beuno Sant is in 45th place of the 103 primary schools in Gwynedd
in terms of the school budget per pupil.
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Summary
The school’s current performance Adequate
The school’s prospects for improvement Adequate

Current performance

The school’s current performance is adequate because:

the majority of pupils work together effectively in their groups and respond
appropriately to tasks;

the school’s performance in mathematics at level 5 or above has placed it in the
top 25% in comparison with similar schools in three of the last four years;

lively presentations engage pupils successfully at the top of the school; and

the school identifies pupils’ learning needs at an early stage, and provides
appropriate additional support for them.

However:

the school’s performance in Welsh has placed it in the bottom 25% in
comparison with similar schools during three of the last four years;

school attendance has placed it in the bottom 25% in comparison with similar
schools;

pupils do not use their skills enough across the curriculum and areas of learning;
pupils’ range of extended and independent writing is limited;

plans at the bottom of key stage 2 and the Foundation Phase do not show
continuity and progression in skills, and tasks are not always challenging
enough; and

marking does not ensure that pupils understand better what they need to do in
order to improve their work.

Prospects for improvement

Prospects for improvement are adequate because:

the senior management team that was established recently has implemented a
number of robust strategies based on raising standards;

the current self-evaluation document gives a balanced picture of the school’s life
and work, and is based on an evaluation of areas for development; and

the school has put sound processes in place to raise the school’s standards of
attendance.

However:

the school’s leaders have not acted effectively enough on information resulting
from monitoring in order to address weaknesses in planning and teaching;
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the principles of the Foundation Phase and assessment for learning are not
implemented effectively enough; and

governors do not have a sound enough understanding of the school’s
performance in order to challenge the school about its performance.

Recommendations

R1

R2

R3

R4

RS

R6

R7

Improve standards of writing across the school
Raise pupils’ attendance levels

Implement the Foundation Phase more effectively, particularly in terms of
planning and teaching

Extend the level of challenge for pupils of higher ability across the school

Refine assessment for learning procedures in order to ensure that pupils
understand better what they need to do to improve their work

Ensure that school leaders implement and monitor the school’s processes more
effectively in order to improve pupils’ achievements

Develop the governors’ understanding of the school’s performance data in order
for them the challenge the school and operate more effectively

What happens next?

In accordance with the Education Act 2005, HMCI is of the opinion that this school is
in need of significant improvement. The school will produce an action plan, which
shows how it will address the recommendations. Estyn will monitor the school’s
progress approximately 12 months after publication of this report.
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Main findings

| Key Question 1: How good are outcomes? | Adequate

Standards: Adequate

During their time at the school, most pupils make appropriate progress, including
pupils with additional learning needs.

Across the school, most pupils listen well and are able to recall previous learning
appropriately. In the Foundation Phase, the majority of pupils are able to talk
confidently about their work and put their ideas in order. In key stage 2, most pupils
concentrate well in lessons and take an interest in their work. Most pupils
communicate clearly and confidently in both languages, and join in enthusiastically in
class discussions. By the end of key stage 2, a few more able pupils use a wider
vocabulary within the context of the work. An example of this is the ability to conduct
a mature discussion as pupils discuss and reason the results of a scientific
investigation.

In the Foundation Phase, most pupils read appropriately for their age and ability.
However, a few more able pupils do not read to their full potential. In key stage 2,
many pupils read correctly and meaningfully in both languages and show a sound
understanding of the text. They read meaningfully and hold the listener’s interest
well. The majority of pupils at the top of the school use higher-order reading skills
confidently when gathering information.

In the Foundation Phase, a minority of pupils write appropriately and independently
by using simple syntax and vocabulary. However, the majority of pupils do not write
at length or punctuate their work consistently. In key stage 2, the majority of pupils
write appropriately for different purposes in Welsh and English, showing a sound
awareness of different forms. However, a few pupils use awkward syntax in their
written Welsh work. The majority of pupils’ standard of writing is more correct in
English. A few more able pupils develop their ideas interestingly in English and use
a wider vocabulary. In general, the majority of pupils’ handwriting and presentation
of work across the school is untidy.

In the Foundation Phase, most pupils recognise, sort and use number effectively in
their learning activities. The majority are able to collect, record and analyse data
appropriately by using an increasing range of sources. However, a few pupils’
measuring skills have not developed to the same degree.

By the end of key stage 2, most pupils have a sound understanding of number
patterns and undertake mental calculations and explain the strategies that they use
effectively. The majority of pupils use their problem-solving skills confidently. An
example of this is the way in which pupils are able to cost a weekly menu for a family
during the Second World War. Most pupils use their numeracy skills confidently
across the curriculum. In science lessons, for example, many of the school’s oldest
pupils present information in detailed line graphs.
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The majority of pupils work together effectively in their groups and respond
appropriately to tasks, but pupils’ ability to work independently and take responsibility
for their own learning has not been developed as well.

The small number of pupils in each year group can have a significant effect on the
school’s performance in end of key stage assessments from one year to the next, in
comparison with benchmarks.

In general, over the last two years, performance at the end of the Foundation Phase
at the expected outcome in all areas of learning has placed the school in the bottom
25% in comparison with similar schools. In 2013, there was a clear decrease in the
percentage of pupils who attained outcome 5 in literacy and mathematical
development. The school’s performance at outcome 6 in literacy compares more
favourably. However, no pupils achieved outcome 6 in mathematical development
last year.

In key stage 2, the school’s performance has placed it between the lower 50% and
bottom 25% in comparison with similar schools in three of the last four years in all
core subjects. The school’s performance at the higher levels, namely level 5 or
above, has varied. The school’s performance in English, Welsh and science has
placed it in the bottom 25% in comparison with the performance of similar schools,
while performance in mathematics compares more favourably and has placed the
school in the top 25% in three of the last four years.

Wellbeing: Adequate

Nearly all pupils feel safe and happy at school and know whom to approach for
support and advice. Most feel that that school deals well with any threats. Many
pupils have a good understanding of the importance of eating and drinking healthily,
and the effect that regular exercise has on the body.

During three of the last four years, the school’s attendance has been in the bottom
25% in comparison with the attendance levels of similar schools.

Across the school, nearly all pupils behave well and treat each other with respect and
courtesy. Many pupils work successfully with each other and keep on task for
specific periods. However, the majority of pupils across the school are not confident
to make choices and take responsibility for their own learning.

The school council and eco council play an active part in making decisions that have
a positive effect on school life. An example of this is the resources that were bought
for pupils to use during play time.

Pupils are very proud of their school and play an active part in the community. By
visiting local businesses and old people’s homes regularly, the majority of pupils’
understanding and pride in the community and the local area are developing
effectively.
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| Key Question 2: How good is provision? | Adequate |

Learning experiences: Unsatisfactory

In general, the school offers activities that meet the requirements of the National
Curriculum and the principles of the Foundation Phase. However, there is not
enough detail in most short-term plans, particularly in terms of ensuring an
appropriate level of challenge in learning activities. This limits the ability of a minority
of pupils to achieve as well as they could in all aspects of their work.

There are not enough opportunities for pupils to use their skills across the curriculum
and areas of learning. The overuse of worksheets limits pupils’ extended and
independent writing in these classes. Robust planning at the top of the school gives
due attention to developing skills across the curriculum. The requirements of the
literacy and numeracy framework have also been incorporated into these plans.
However, plans at the bottom of key stage 2 and the Foundation Phase do not show
continuity and progression in skills.

The school reinforces pupils’ learning experiences effectively by inviting poets and
resident artists to the school occasionally to support and develop their Welsh identity
further.

Provision for promoting global citizenship is developing well. The school has suitable
links with Tanganyika. This develops pupils’ understanding of life and work in foreign
countries successfully. However, there are few opportunities for pupils to take
responsibility for the environment and act sustainably.

Teaching: Adequate

In general, teachers have good subject knowledge and an effective working
relationship exists between adults and pupils. Teachers model language clearly,
which contributes appropriately to pupils’ standards of spoken language.

In half of lessons, when teaching is at its best, particularly at the top of the school,
there are lively presentations that engage pupils successfully. In these cases,
teachers plan carefully and have high expectations. In a few lessons in which
teaching is less effective, planning is not detailed enough and tasks do not always
challenge pupils to achieve their full potential. There are few opportunities for pupils
to develop to become independent learners.

There are assessment for learning strategies in place; however, they are not
implemented consistently or effectively enough throughout the school. The school’s
oldest pupils are beginning to set their own success criteria and beginning to play
more of a part in their learning.

Teachers mark pupils’ work regularly. In the majority of classes, where marking is
most effective, they offer useful comments. However, comments do not guide pupils
successfully enough to know what they need to do in order to improve their work.
There are few opportunities for pupils to assess their own work and improve their first
attempts.
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The school uses assessment findings appropriately to identify specific groups of
pupils and to set appropriate provision for them in order to improve standards.

Parents receive clear information about their children’s progress and achievement
through mid-year and end of year reports, including comments on the way forward.

Care, support and guidance: Good

Ysgol Beuno Sant is a caring community. The school has robust policies and
arrangements in place which support pupils’ health and wellbeing successfully. The
school has robust arrangements for promoting eating and drinking healthily. This is
supported well by sports lessons and events such as ‘Fruit Week’. Pupils at the
school are given valuable opportunities to express an opinion and shoulder
responsibilities through the school council and eco council.

The school celebrates pupils’ successes effectively by distributing ‘star of the week’
certificates to reward good work.

The school provides good opportunities to promote pupils’ spiritual, moral, social and
cultural development successfully through class and whole-school assemblies.

Provision for additional learning needs complies fully with the code of practice. The
school identifies pupils’ learning needs at an early stage, and provides suitable
additional support as required. Appropriate intervention programmes are used to
develop individuals’ literacy skills, and effective use is made of classroom assistants
to support learning. The school makes effective use of the knowledge and guidance
of specialist external agencies regularly. This has led to improving provision for a
cohort of pupils with profound needs.

The school’s arrangements for safeguarding pupils meet requirements and are not a
cause for concern.

Learning environment: Good

Ysgol Beuno Sant has succeeded in creating a homely ethos that ensures that pupils
are valued and respected. Equality is promoted successfully within the school and
pupils are included fully in the school’s activities. Tolerance and racial equality are
given appropriate attention through the personal and social education programme.
An effective example of this is the work done on Tanganyika.

The building is of appropriate quality and the school makes full use of the extensive
site. The school offers a stimulating environment in which displays celebrate pupils’
work well. The whole site is well-maintained. The school has a good supply of
resources, which are used effectively to support teaching and learning.
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| Key Question 3: How good are leadership and management? | Adequate |

Leadership: Unsatisfactory

Over a period of time, the school’s leadership has been ineffective. Shortcomings in
important aspects of the school’s provision and performance have not been
addressed sufficiently. Leaders give suitable attention to the majority of national
priorities. However, not enough support is given to implementing the principles of the
Foundation Phase effectively, and there continues to be a lack of consistency in
important aspects of assessment for learning.

Recently, the acting headteacher and assistant headteacher have shared a clear
vision for developing the school with staff, pupils, governors and parents. Within a
short period of time, a senior management team has been established and a number
of robust strategies have been implemented based on raising standards. The senior
management team is beginning to play a more active part in monitoring standards of
teaching and learning, and contribute to the school’s strategic direction. It is too early
to measure the effect of these recent processes on standards at the school.

Minutes of recent senior management team meetings and staff meetings focus
appropriately on raising standards and setting targets for improvement. However,
most teachers have little understanding of pupils’ standards of achievement and the
school’s performance.

Recently, the governing body has received detailed reports about the school’s
performance. A few governors have also visited the school to improve their
understanding of the school’s work and standards. However, governors do not have
a detailed enough understanding of the school’s performance to challenge the school
and hold it to account for its performance. Over a period of time, the governing body
has not contributed effectively enough to setting a strategic direction for the school’s
work.

Improving quality: Adequate

The most recent self-evaluation report is based on an appropriate range of evidence,
including attainment data, outcomes of recent monitoring processes, responses to
the pupil and governor questionnaires, and parents’ opinions. On the whole, the
document gives a balanced picture of the school’s life and work.

In general, monitoring reports are analytical, and identify strengths and areas for
development appropriately. Findings of the process of scrutinising books are
discussed in staff meetings. This develops staff’s understanding of the school’s
standards appropriately. However, the school’s leaders have not acted effectively
enough on information arising from recent monitoring in order to address the
weaknesses in planning and teaching.

There is a clear link between the self-evaluation document and the school
development plan. The school development plan focuses clearly on raising
standards. It includes appropriate strategies for action, along with suitable success
criteria and monitoring arrangements. It also includes measurable targets for
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reviewing progress. The school has put robust processes in place to raise the
school’s standards of attendance. This is beginning to have a positive effect on
school attendance.

Partnership working: Good

The school has a number of robust partnerships. The school shares information with
parents effectively through regular newsletters. Parents are active in the school’s
daily life and share expertise in extra-curricular activities, such as the art club.

Pupils’ contribution to community activities, along with the large number of visitors
who come to the school to enrich learning experiences, is effective. Pupils take part
in the local Eisteddfod and contribute regularly to the church magazine, ‘Cloch y
Llan’. This develops pupils’ understanding well of the importance of the local
community.

Successful co-operation with the authority’s welfare officers and educational
psychologists has improved provision for the cohort of pupils with additional learning
needs, and raised the school’s attendance rate.

Suitable arrangements have been established with the local nursery group in order to
facilitate the children’s transfer to the school.

The school works closely with the schools in the catchment area to share good
practice and on projects to raise standards of literacy. The school works effectively
with schools in the catchment area to moderate pupils’ work in order to ensure
consistency in their assessments. This has increased teachers’ confidence in
assessing and levelling pupils’ work. Effective co-operation with the secondary
school ensures successful transition for pupils and prepares them for the next stage
in their learning.

Resource management: Adequate

The school is staffed appropriately to teach the curriculum effectively. Teaching staff
and support staff work together effectively as a team. Teachers make appropriate
use of their planning, preparation and assessment time. The school makes good use
of the expertise of a teacher who uses these periods to teach music to pupils.

There are appropriate performance management arrangements in place for all staff.

Teachers and assistants benefit from opportunities to receive training in specific
areas and to observe good practice in other schools. Teachers and assistants
participate in learning communities outside the school, and these are beginning to
have an effect on standards of writing.

Leaders manage the school’s financial resources appropriately and ensure that they
are linked to the development plan. The budget is monitored appropriately by the
finance committee and the local authority.

Considering pupils’ achievement, the school offers adequate value for money.
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Commentary on performance data

The small number of pupils in each year group can have a significant effect on the
school’s performance in end of key stage assessments from one year to the next, in
comparison with benchmarks.

In general, over the last two years, performance at the end of the Foundation Phase
at the expected outcome in all areas of learning has placed the school in the bottom
25% in comparison with similar schools. In 2013, there was an obvious decrease in
the percentage of pupils who attained outcome 5 in literacy and mathematical
development, and personal and social development. The school’s performance was
below the average for the family and Wales. The school’s performance at outcome 6
in language, literacy and communication skills compares more favourably and is
close to the average for Wales. No pupils achieved outcome 6 in mathematical
development or personal and social development in 2013.

In key stage 2, performance at the expected level has varied over the last four years.
In general, the school’s performance has placed it between the lower 50% and
bottom 25% in comparison with similar schools in three of the last four years in all
core subjects. In 2013, the school’s performance placed it in the lower 50% in
English, mathematics and science and in the bottom 25% in Welsh, in comparison
with similar schools. The percentage of pupils who have attained level 4 in writing in
Welsh has been significantly lower than the average for Wales for the last four years.

The school’s performance at the higher levels, namely level 5 or above, has varied.
Its performance in Welsh, English and science has been in the bottom 25% in
comparison with the performance of similar schools, while performance in
mathematics compares more favourably and has placed the school in the top 25% in
three of the last four years. The percentage of pupils who attained level 5 or above
in Welsh, English and science has decreased significantly over the last two years.
The school’s performance in Welsh and science has been below the average for
Wales for the last four years.

In general, there is no significant pattern between the performance of boys and girls
at the end of the Foundation Phase. However, boys perform better at level 5 in
mathematics at the end of key stage 2. In general, throughout the school, pupils who
are not entitled to free school meals perform better in comparison with pupils who are
entitled to free school meals in the outcomes and higher levels.
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Stakeholder satisfaction report — Responses to learner questionnaires

Primary Survey (All Pupils)

Denotes the benchmark — this is the total of all responses to date since September 2010.
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Responses to parent questionnaires

Denotes the benchmark — this is the total of all responses to date since September 2010.
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™ . 16 0 Mae'r ysgol yn cael ei rhedeg yn
e school is well run. 19%| 62%| 19%| 0% dda.
61%| 33%| 3%| 2%
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Copies of the report

Copies of this report are available from the school and from the Estyn website
(www.estyn.gov.uk)

Year groups, the Foundation Phase and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years of age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
local authorities.

The following table sets out the age ranges relevant to each year group. For
example, Year 1 refers to the group of pupils who reach the age of six and Year 13 is
the year group who reach the age of 18 during the academic year.

Primary phase:

Year N R Y1 Y2 Y3 Y4 Y5 Y6

Ages | 3-4 |45 5-6 |6-7 7-8 8-9 9-10 | 10-11

Secondary phase:

Year | Y7 Y8 Y9 Y10 Y11 Y12 Y13

Ages | 11-12 |12-13 | 13-14 |14-15 | 15-16 | 16-17 |17-18

The Foundation Phase and key stages cover the following year groups:

Nursery, Reception,

Foundation Phase Year 1 and Year 2

Key stage 2 Year 3 to Year 6

Key stage 3 Year 7 to Year 9

Key stage 4 Year 10 and Year 11




Glossary of terms — Primary

Foundation Phase indicator (FPI)

Progress in learning through the Foundation Phase is indicated by outcomes (from
outcome 1 to outcome 6).

The Foundation Phase indicator (FPI) relates to the expected performance in three
areas of learning in the Foundation Phase:

¢ literacy, language and communication in English or Welsh first language;
e mathematical development; and
e personal and social development, wellbeing and cultural diversity.

By the end of the Foundation Phase, at the age of seven, pupils are expected to
reach outcome 5 and the more able to reach outcome 6.

Pupils must achieve the expected outcome (outcome 5) in the three areas above to
gain the Foundation Phase indicator.

The core subject indicator (CSl)
Progress in learning through key stage 2 is indicated by levels (level 1 to level 5).

The core subject indicator in key stage 2 relates to the expected performance in the
core subjects of the National Curriculum:

e English or Welsh first language;
e mathematics; and
e science.

By the end of the key stage 2, at the age of 11, pupils are expected to reach level 4
and more able pupils to reach level 5.

Pupils must gain at least the expected level (level 4) in the three core subjects to gain
the core subject indicator.

All-Wales Core Data sets

Inspection reports may refer to a school’s performance relative to a family of schools
or to schools with a broadly similar proportion of pupils entitled to free school meals.

In relation to free school meals, schools are placed into one of five bands according
to the three-year trend in the proportion of pupils entitled to free school meals in the
school. The school’s performance is then placed into quartiles (from the top 25% to
the bottom 25%) in relation to how well it is doing compared with other schools in the
same free school meal band.




The Welsh Government created the families of schools (typically a group of 11
schools) to enable schools to compare their performance with that of similar schools
across Wales. The composition of the families draws on a number of factors. These
include the proportion of pupils entitled to free school meals and the proportion living
in the 20% most deprived areas of Wales. They also draw on the proportion of pupils
with special education needs at school action plus or with a statement of special
educational needs, and pupils with English as an additional language.



