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Context

Coychurch (Llangrallo) Primary School is in the centre of the village of Coychurch, on
the outskirts of Bridgend. It serves the village itself, but a significant number of
children attend the school from the surrounding area.

There are currently 93 pupils between three and 11 years of age on the school
register, including 15 children who attend the nursery either full time or part time.
About 3% of pupils are entitled to free school meals, which is much lower than the
average for primary schools in Wales. About 17% of pupils have additional learning
needs.

Nearly all pupils are white British. A very few pupils have a statement of special
educational needs. A very few speak English as an additional language or speak
Welsh as a first language at home.

The headteacher has been in post since September 2008.

The individual school budget per pupil for Coychurch (Llangrallo) Primary School in
2013-2014 means that the budget is £3,981 per pupil. The maximum per pupil in the
primary schools in Bridgend is £4,608 and the minimum is £2,795. Coychurch
(Llangrallo) Primary School is seventh out of the 50 primary schools in Bridgend in
terms of its school budget per pupil.’
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Summary
The school’s current performance Good
The school’s prospects for improvement Good

Current performance

The school’s current performance is good because:

outcomes at the end of key stage 2 are above expectations;
nearly all pupils make good progress in their learning;

pupil behaviour is of high quality;

there are positive relationships between pupils and staff;
teaching in most classes is consistently high;

pupils are well motivated and polite, and they enjoy school; and
the school is an inclusive community.

Prospects for improvement

The school’s prospects for improvement are good because:

the headteacher, staff and governors share a strong vision for the future
development of the school;

there is a thorough process of self-evaluation, which draws on a wide range of
first-hand evidence;

school improvement planning focuses closely on raising pupils’ levels of
achievement;

the senior management team and governors have a good understanding of the
school’s strengths and areas for development;

partnerships with parents and the local community are strong;

teamwork and communication are effective at all levels; and

the school manages its resources well.
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Recommendations

R1 Improve outcomes at the end of the Foundation Phase

R2 Improve the provision for extended writing across the curriculum
R3 Ensure consistency in the quality of teaching throughout the school
R4 Improve the outdoor area for older pupils in the Foundation Phase
R5 Improve attendance further

What happens next?

The school will draw up an action plan that shows how it is going to address the
recommendations.
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Main findings

| Key Question 1: How good are outcomes? | Good

Standards: Good

On entry to the school, many pupils have skills that are at or above the level normally
expected of pupils of a similar age. Pupils generally make good progress in relation
to their starting-points.

In the Foundation Phase, most pupils develop their numeracy skills well. They have
a good understanding of basic number facts, which include multiplication using 2, 5
and 10 times tables. Pupils apply these skills successfully in Year 1 and Year 2
when recording data from a traffic survey. Younger pupils develop their sorting and
ordering skills effectively using a Venn diagram. Pupils develop their numeracy skills
well throughout key stage 2. By the time pupils reach Year 6, most use a good range
of mathematical strategies well to carry out investigations and to solve problems.

Pupils develop their communication skills well as they move through the school.
Nearly all pupils listen well and respect the views of others. Many older pupils speak
clearly with increasing confidence using an expanding vocabulary.

Almost all Foundation Phase pupils make good progress in their reading. By the end
of Year 2, many pupils can discuss favourite characters from their books and
successfully predict what will happen next in the stories they read. More able pupils
read fluently and take good notice of punctuation within the text. In key stage 2, most
pupils read confidently with increasing accuracy and understanding. Older pupils
make good use of the higher-order skills of skimming and scanning texts to find
relevant information. Most of these pupils read widely for pleasure and give sensible
reasons for their personal choice of books or electronic texts.

As they move through the Foundation Phase, most pupils’ writing skills develop well.
Most pupils form their letters well and use basic punctuation accurately, although a
small number of pupils spell simple words incorrectly. By the end of the phase, many
pupils write independently and with increasing fluency. However, pupils do not write
at length enough to extend their writing skills. Through key stage 2, nearly all pupils
write effectively in a range of styles and for different purpose. Many older pupils write
interesting stories about their topics. Nearly all pupils make good use of drafting in
order to improve the quality of their written work.

Most pupils in the Foundation Phase enjoy Welsh and make good progress. Their
speaking and listening skills are developing well and their pronunciation is good. By
the end of the phase, many pupils are able to write basic sentences accurately. In
key stage 2, pupils read and write with developing confidence and understanding. By
the time they reach Year 6, many pupils engage one another successfully in simple
conversations in Welsh using both familiar and unfamiliar sentences patterns.

In the Foundation Phase and key stage 2, pupils’ performance at the expected levels
(outcome 5 in the Foundation Phase and level 4 in key stage 2) compares well with
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that of their family of schools. In key stage 2, over the past two years, the school’s
performance has placed it consistently in the top 25% in English, mathematics and
science compared with similar schools.

Performance at the higher levels (outcome 6 in the Foundation Phase and level 5 in
key stage 2) is more variable in the Foundation Phase but good in key stage 2.
However, in 2013, pupils’ performance at outcome 6 for nearly all indicators in the
Foundation Phase places it between the lower 50% and bottom 25% compared with
similar schools, while performance at level 5 in key stage 2 places it the top 25% for
all subjects.

Wellbeing: Good

Pupils feel valued and secure in a caring environment and have positive attitudes
towards their learning. Nearly all have a good understanding of the importance of a
healthy lifestyle and the need for regular exercise. The school has successful
initiatives in place to promote healthy living for pupils and families. Many pupils
attend the breakfast club and enjoy taking part in the wide range of after-school
clubs.

Pupils’ moral, social and life skills develop well and these are particularly strong
among older pupils. They are proud of the positions of responsibility they undertake
within the school, and show consideration and concern for their peers, for example
by acting as ‘playground peacemakers’. Nearly all pupils are confident and well
behaved, enjoy school and are courteous to each other and to adults. Pupils’
behaviour is good.

The school council is effective in representing pupils’ opinions. Members meet on a
regular basis and discuss topical issues, such as how to improve behaviour on the
playground, and they receive and distribute the fruit delivery every Friday. Council
members have also taken part in the staff selection process.

There are effective procedures and policies in place to encourage pupils to attend
school regularly. Attendance last year placed the school in the higher 50% when
compared with similar schools. The school has managed to sustain this
improvement during this academic year.

| Key Question 2: How good is provision? | Good

Learning experiences: Good

The school provides a good range of learning experiences that meet the needs of
pupils well. The provision meets the statutory requirements of the Foundation
Phase, the National Curriculum and the Literacy and Numeracy Framework. The
extensive programme of extra-curricular activities supports and extends pupils’
learning well.

Teachers plan thoroughly to provide learning experiences that are rich and varied.
They identify good opportunities to develop and extend pupils’ literacy, numeracy,
and information and communication technology (ICT) skills across the curriculum.
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Teachers and support staff, and in a few instances key stage 2 pupils themselves,
plan interesting and challenging work together. The progress of pupils who follow
specialist support programmes is good. However, over-reliance on worksheets
inhibits younger pupils’ independence and limits their opportunities for extended
writing.

Provision for developing Welsh and the Welsh dimension is particularly effective.
Pupils develop and enhance their Welsh language skills successfully as they
progress through the school both inside and outside of the classroom. At every
opportunity, they receive valuable experiences to enrich their understanding of the
Welsh language and culture.

There is good provision to promote pupils’ understanding of sustainability and global
citizenship. Teachers promote these activities effectively through the curriculum,
school visits and links with other countries. Pupils develop a sound understanding of
Fair Trade. The eco committee provides a strong lead for pupils’ activities in the
school allotment and in acting sustainably.

Teaching: Good

Teachers throughout the school display sound, up-to-date knowledge of the subjects
they teach and have clear objectives for their lessons. They explain new concepts to
pupils clearly and use appropriate questioning techniques to assess pupils’ learning.
Teachers deploy learning support officers effectively. These provide a valuable
resource, particularly in supporting learners who need additional help. There is a
respectful and purposeful atmosphere in all classes.

Most lessons move forward at an appropriate pace and teachers use a wide variety
of strategies to maintain pupils’ interest and to secure good behaviour. However, in a
few lessons, activities go forward too slowly and tasks do not challenge pupils well
enough, particularly the more able.

Teachers track pupils’ progress effectively using comprehensive assessment
records. These give staff valuable information on pupil progress in all subjects and
areas of learning. Teachers use this information effectively to inform their planning,
to set challenging targets and to identify groups of pupils who need additional
support.

Teachers give pupils suitable opportunities to assess their own work and that of their
peers. This encourages most pupils to reflect well on their progress and contributes
to improvements in their work. Teachers mark pupils’ work regularly and provide
effective oral feedback. Their written comments in pupils’ books mostly provide clear
guidance on the way forward. However, in a few instances, teachers do not check
enough that pupils respond to written comments on how to improve their work next
time.

Annual reports to parents are detailed and they provide a fair, balanced record of
pupils’ individual progress. The reports meet statutory requirements.
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Care, support and guidance: Good

The school provides a caring ethos where staff value and respect pupils. Teachers
promote pupils’ spiritual, moral, social and cultural development well both in lessons
and in the wide range of relevant extra-curricular activities. The school provides well
for pupils’ social and cultural development through links with several organisations in
the local community, for example the excellent links the school has developed with
the gardening club.

Pupils have a good understanding of the high standards teachers expect in terms of
their learning and behavior. Pupils understand the school’s system of rewards and
sanctions well.

Teachers promote the benefit of healthy living and wellbeing effectively through

well-planned activities. Pupils take part in a wide range of activities designed to
promote personal fithess. The school has appropriate arrangements to promote
healthy eating and drinking.

The school liaises effectively with many outside agencies and specialist services,
which provide good guidance and support and meet pupils’ needs appropriately. For
example, the family learning programme enhances parents’ understanding of how
children learn, and regular visits by the school’s learning support teacher have a
positive impact for pupils who receive additional learning support.

Provision for pupils with additional learning needs is good. The school has
well-organised systems to identify and to support these pupils from an early age.
Individual educational plans are comprehensive and set out suitable targets for
improvement within realistic time scales. Teachers review these on a regular basis in
consultation with parents.

The school’s arrangements for safeguarding pupils meet requirements and give no
cause for concern.

Learning environment: Good

The school is an inclusive community where all pupils receive equal access to
curriculum. There are effective arrangements for dealing with all forms of
harassment. Pupils, regardless of background, ethnicity or gender, have the
opportunity to take part in the full range of activities. The school places great
emphasis on recognising and celebrating the diversity of pupils. For example, pupils
learn about the world in which they live by celebrating festivals such as Chinese New
Year.

The school is secure and well resourced, and it provides a stimulating learning
environment for pupils. Displays around the school are of good quality, support
pupils’ learning well and celebrate achievement effectively. The quality and range of
learning resources are good. The recent acquisition of new resources is enhancing
pupils’ ICT skills appropriately.
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The interior of the accommodation is appropriate for the number of pupils and the
school generally uses the indoor and outdoor spaces well. Teachers make effective
use of most areas, especially the garden, willow structures and grassed areas.
However, opportunities to use the outdoor classroom fully are limited for pupils in
Year 1 and Year 2.

| Key Question 3: How good are leadership and management? | Good

Leadership: Good

The headteacher has a clear vision to ensure that all pupils in the school reach their
full potential. Together with the senior leadership team, she provides clear strategic
direction and encouragement to the life and work of the school. The headteacher has
high expectations of the staff and pupils, and conveys these very successfully to
staff, pupils and governors.

Staff at all levels understand their roles and responsibilities well. They support each
other, work effectively as a team and provide senior managers with regular updates
on progress in their areas of responsibilities. Regular management team meetings
and staff meetings contribute well to improvements in teaching and learning.

The school responds effectively to local and national priorities. Staff have made
good progress in adopting a skills-based approach to planning the curriculum, which
takes good account of the national Literacy and Numeracy Framework. They use
assessment for learning strategies regularly and have established the Foundation
Phase well.

The governing body provides valuable support for the school’s life and work.
Governors are aware of issues that arise from analysis of the school’s performance
data and the self-evaluation report. They increase their understanding of the quality
of provision through regular visits to classes and they discuss subject provision and
standards with curriculum leaders appropriately. They challenge the school
effectively on areas that require improvement.

Improving quality: Good

The self-evaluation report provides sound judgements about the school’s current
performance. It outlines strengths and areas for development clearly and is a useful
document in determining priorities and targets for improvement.

Senior leaders analyse a wide range of performance data thoroughly. They have a
clear understanding of the standards of pupils’ work and of the quality of provision.
All staff make a valuable contribution to the self-evaluation cycle through regular
discussions, staff meetings and the reports from curriculum leaders on their subjects.
The school takes good account of the views of parents by means of regular
guestionnaires and through the discussions of the parent council. The school also
makes good use of the information gained from pupil questionnaires and the school
council in its self-evaluation processes.
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There is a clear link between the outcomes of the self-evaluation report and the
priorities in the school improvement plan. Teachers use information from
self-evaluation to set appropriately challenging and relevant targets for raising
standards and improving provision. They identify suitable timescales, responsibilities
and costs, and indicate clearly how they will measure progress. However, the
school’s improvement plan is too detailed and, as a result, the priorities for school
improvement are, on a few occasions, not clear enough. Nevertheless,
implementation of the plan is generally having a positive impact on improving
provision and pupil outcomes.

Partnership working: Good

The school works effectively with a wide range of partners to increase opportunities
for pupils to learn and to improve standards of attainment and wellbeing. Teachers
keep parents well informed of school matters through a monthly newsletter and the
parent council meets regularly with the headteacher to discuss relevant issues. The
family learning initiative is a good example of positive home-school partnership
working effectively for the benefit of the pupils.

Strong links with the church and other local societies enrich the curriculum and
extra-curricular activities. For example, members of the gardening society support
the successful after-school gardening club and members of the Women’s Institute
have worked with pupils on a large community art project. Links with local
businesses support pupils’ fund-raising activities and their commitment to Fair Trade
initiatives well.

Transition arrangements with the secondary school are extensive and well organised.
As a result, pupils move to the next stage in their education with confidence.
Moderation meetings with cluster schools ensure that teachers develop consistency
and accuracy in assessing pupils’ work. Students from a local further education
college contribute effectively to pupils’ learning in the Forest Schools project and in
teaching physical education skills. The school uses services provided by the local
authority purposefully, both in evaluating its performance and in supporting those
pupils who have additional learning needs.

Resource management: Good

The headteacher deploys teachers effectively to make the best use of their
knowledge and skills. Arrangements for providing preparation, planning and
assessment time are appropriate, and teachers use the time purposefully. Support
staff make a valuable contribution to pupils’ learning. Learning resources are of good
quality and meet the needs of pupils well.

Effective performance management procedures ensure that all staff are fully involved
in their own professional development. Through this process, leaders and staff
identify and address priorities for school and personal development successfully.
This has a positive effect on raising standards and improving provision.

The school works effectively with others in the cluster and in the consortium to
develop provision for more able pupils in mathematics in the Foundation Phase, and
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to improve pupils’ higher order skills in science in key stage 2. The professional
learning community to improve assessment for learning strategies has had a positive
effect on improving assessment procedures in the school.

The headteacher, with the support of the administrative officer and the governing
body, manages the use of financial resources beneficially in order to support the
school’s priorities.

In view of the good progress that pupils make and the standards they achieve by the
time they leave Year 6, the school provides good value for money.
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Appendix 1

Commentary on performance data

In 2013, pupils’ performance at the end of the Foundation Phase at the expected
outcome 5 is below the average for the family of schools in language, literacy and
communication skills, and mathematical development. However attainment is above
the family average in personal and social development, wellbeing and cultural
diversity. In comparison with similar schools, pupils’ attainment in literacy and
personal and social skills and mathematical development places the school in the
bottom 25%. However, attainment in personal, social and cultural diversity places
the school in the top 25%. At the higher than expected outcome 6, the performance
of more able pupils is above the family average for language, literacy and
communication together with mathematical development. However, personal
development is below the family average. When compared with similar schools,
outcomes place the school in the upper 50% for language and mathematical
development but in the bottom 25% for social development.

There is little difference between the relative performance of boys and girls.
However, boys as a group tend to perform better than girls at the higher outcomes.
Pupils in receipt of free school meals generally do not perform as well as other

pupils.

In key stage 2, pupils’ attainment in English, mathematics and science at the
expected level 4 is above the family average. In comparison with similar schools,
pupils’ performance in all three subjects has placed the school consistently in the top
25% of similar schools. In 2013, girls as a group performed better than boys in
English. However, there is little difference in the performance of boys and girls in
mathematics and science.

At the higher level 5, pupils’ performance is above the family average in all three
subjects. Over the last few years, the school has fluctuated between the higher 50%
and top 25% when compared with similar schools in English. Performance in
mathematics and science has been more variable. Year on year, there is no
significant difference in the performance of pupils who receive free school meals and
other pupils.




Appendix 2

Stakeholder satisfaction report

Responses to learner questionnaires

Primary Questionnaire (Overall)

denotes the benchmark - this is a total of all responses since September 2010.
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Responses to parent questionnaires

denotes the benchmark - this is a total of all responses since September 2010.
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Copies of the report

Copies of this report are available from the school and from the Estyn website
(www.estyn.gov.uk)

Year groups, the Foundation Phase and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years of age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
local authorities.

The following table sets out the age ranges relevant to each year group. For
example, Year 1 refers to the group of pupils who reach the age of six and Year 13 is
the year group who reach the age of 18 during the academic year.

Primary phase:

Year N R Y1 Y2 Y3 Y4 Y5 Y6

Ages | 3-4 |45 5-6 |6-7 7-8 8-9 9-10 | 10-11

Secondary phase:

Year | Y7 Y8 Y9 Y10 Y11 Y12 Y13

Ages | 11-12 |12-13 | 13-14 |14-15 | 15-16 | 16-17 |17-18

The Foundation Phase and key stages cover the following year groups:

Nursery, Reception,

Foundation Phase Year 1 and Year 2

Key stage 2 Year 3 to Year 6

Key stage 3 Year 7 to Year 9

Key stage 4 Year 10 and Year 11




Glossary of terms — Primary

Foundation Phase indicator (FPI)

Progress in learning through the Foundation Phase is indicated by outcomes (from
outcome 1 to outcome 6).

The Foundation Phase indicator (FPI) relates to the expected performance in three
areas of learning in the Foundation Phase:

¢ literacy, language and communication in English or Welsh first language;
e mathematical development; and
e personal and social development, wellbeing and cultural diversity.

By the end of the Foundation Phase, at the age of seven, pupils are expected to
reach outcome 5 and the more able to reach outcome 6.

Pupils must achieve the expected outcome (outcome 5) in the three areas above to
gain the Foundation Phase indicator.

The core subject indicator (CSl)
Progress in learning through key stage 2 is indicated by levels (level 1 to level 5).

The core subject indicator in key stage 2 relates to the expected performance in the
core subjects of the National Curriculum:

e English or Welsh first language;
e mathematics; and
e science.

By the end of the key stage 2, at the age of 11, pupils are expected to reach level 4
and more able pupils to reach level 5.

Pupils must gain at least the expected level (level 4) in the three core subjects to gain
the core subject indicator.

All-Wales Core Data sets

Inspection reports may refer to a school’s performance relative to a family of schools
or to schools with a broadly similar proportion of pupils entitled to free school meals.

In relation to free school meals, schools are placed into one of five bands according
to the three-year trend in the proportion of pupils entitled to free school meals in the
school. The school’s performance is then placed into quartiles (from the top 25% to
the bottom 25%) in relation to how well it is doing compared with other schools in the
same free school meal band.




The Welsh Government created the families of schools (typically a group of 11
schools) to enable schools to compare their performance with that of similar schools
across Wales. The composition of the families draws on a number of factors. These
include the proportion of pupils entitled to free school meals and the proportion living
in the 20% most deprived areas of Wales. They also draw on the proportion of pupils
with special education needs at school action plus or with a statement of special
educational needs, and pupils with English as an additional language.



