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Context
Cwmtawe Community School is an 11-16 co-educational school in Neath Port Talbot
local authority. There are 1,274 pupils on roll, compared with 1,207 at the time of the
last inspection in October 2006. Most pupils come from Pontardawe and the
surrounding area, with about 30% opting to attend the school from outside the normal
catchment area. The school has two types of specialist teaching provision on site,
one for dyslexic learners and the other specialising in autistic spectrum disorder.
The school’s intake is from a varied social background and represents the full range
of ability. The percentage of pupils eligible for free school meals is 18.7%, which is
above the average of 17.1% for secondary schools. The school has 23% of pupils
on the special educational needs register, compared with the national average of
19.6% for secondary schools.
About 4% of pupils come from minority ethnic groups and no pupils come from
homes where English is not the first language. Fifteen per cent of pupils are fluent in
Welsh because they are either from homes where the predominant language spoken
is Welsh or have attended a Welsh-medium primary school.
The headteacher was appointed in January 2003 and since that time the senior
management team and all middle managers have been appointed from within the
school.
The 2012-2013 individual school budget per pupil for Cwmtawe Community School is
£4,160 per pupil. The maximum per pupil in the secondary schools in Neath Port
Talbot is £5,882 and the minimum is £3,808. Cwmtawe Community School is
seventh out of the 11 secondary schools in Neath Port Talbot in terms of its school
budget per pupil.
This inspection was used to pilot developments to the inspection process that Estyn
is planning to introduce nationally in September 2013. These included a stronger
focus on the inspection of numeracy and a reconfiguration of aspects of the report on
management.
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Summary
The school’s current performance
The school’s prospects for improvement

Excellent
Excellent

Current performance
Cwmtawe Community School is an excellent school because:
 pupils make very good progress and achieve high standards;
 there is a very strong ethos that places the needs of pupils at the centre of all
aspects of school life;
 the quality of teaching is very high and has a considerable impact on sustaining
standards that are well above expectations;
 the leadership of the headteacher and senior managers is outstanding; and
 there are very good procedures to promote pupils’ wellbeing.

Prospects for improvement
The prospects for improvement are excellent because:
 there are strong management systems and very effective processes for
self-evaluation, monitoring learners' performance and improving quality;
 the school has an excellent track record in securing improvement;
 there is very strong team working across the school and an effective programme
of staff development; and
 there are very good initiatives in place that focus effectively on continuously
improving teaching and learning.

Recommendations
R1 Raise standards in key stage 3;
R2 ensure that pupils that have the background and capacity complete a Welsh first
language qualification at key stage 4; and
R3 improve the quality of marking to ensure greater rigour and consistency within
and between subjects.
What happens next?
The school will draw up an action plan, which shows how the school is going to
address the recommendations. Estyn will invite the school to prepare a written case
study, describing the excellent practice identified during the inspection.
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Main findings
Key Question 1: How good are outcomes?

Excellent

Standards: Excellent
In key stage 4, pupils’ performance is outstanding. Over the last five years, the
school has been in the top quarter of similar schools for nearly all the key indicators
and there has been a constant trend of improvement. For the indicators that include
English and mathematics, performance is well above modelled expectations.
Although performance has improved over the last four years in the core subject
indicator at key stage 3, it still places the school in the lower half of similar schools.
However, performance is above modelled expectations.
Pupils with additional learning needs make very good progress relative to their ability.
The school is successfully narrowing the gap between the achievement of boys and
girls, particularly in science. The difference in the performances of boys and girls is
generally lower than the Wales and family averages in both key stage 3 and key
stage 4. The performance of pupils eligible for free school meals in key stage 3 and
key stage 4 has improved over the last three years. The difference in performance
between pupils eligible for free school meals and those who do not has decreased
over the same period and is better than the family average.
In 2012, 91% of pupils remained in full-time education at the end of key stage 4. This
is significantly above the average for the local authority and for Wales. Just over one
per cent of pupils leaving the school in summer 2012 are not in education, training or
employment. This is much better than national and local averages. No pupil has left
school without a qualification in the last five years.
Pupils make exceptional progress in each key stage in acquiring the skills and
knowledge needed to move on to the next stage of learning. In nearly all lessons,
standards are good or better, and in around half of these lessons standards are
excellent.
Most pupils speak well in class. They use appropriate vocabulary and answer
questions with clarity and confidence. Higher-ability pupils expand on their answers
well and support their ideas and opinions effectively. Nearly all pupils speak well in
group discussions and are able to share their ideas coherently with peers. They take
turns in speaking and respect the answers of others. Most pupils listen well. They
follow instructions and are attentive when others are talking.
Nearly all pupils use a suitable range of skills to extract information from texts. Many
read texts in class with confidence and fluency. Higher ability pupils have good notetaking skills. They analyse and interpret texts with accuracy and have good skills in
evaluating viewpoints and bias.
Most pupils write well for a variety of purposes and audiences. Many pupils use
punctuation and grammar accurately and many are able to spell the key words that
are relevant to their studies. However, a few pupils do not routinely write at length.
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A majority of pupils develop their understanding of mathematical concepts well. They
show an awareness of number processes and concepts and talk confidently about
them. They have good problem solving skills.
Many pupils apply their numeracy skills well to subjects other than mathematics.
They use the four rules of number with accuracy in basic calculations. Where
appropriate, pupils present information in well-drawn bar charts and graphs. They
discuss the interpretation of data well in pairs and small groups and evaluate the
accuracy of results.
Standards in Welsh second language are good across both key stages with nearly all
pupils securing a qualification at the end of key stage 4. Standards in key stage 3
have improved over the last three years. In key stage 4, over half the pupils follow
the full GCSE course and many achieved a level 2 qualification. In 2012, the results
for Welsh full course were significantly higher than the national average.
Wellbeing: Excellent
Nearly all pupils have an extremely positive attitude to their school work. They speak
confidently, and with pride, about their work showing very high levels of motivation.
These features have a significant impact on standards. Pupils’ behaviour is
exceptionally good in classes and around the school.
Many pupils take part in a wide range of interesting physical activities. They have a
very good understanding of the benefits of a healthy lifestyle.
Pupil participation in decision-making through the school council is a strong feature.
This has a positive influence on issues such as on the organisation of the school day
and the quality of school meals. Many pupils on the Duke of Edinburgh’s Award
scheme participate well in effective community activities.
Younger pupils value the allocation of older pupils as peer mentors to support them
and this helps them settle into school effectively. Peer mentors respond well to their
added responsibility.
Pupils are involved in extensive charity work and raise very large amounts of money.
They have very good social and life skills and are well prepared for the next phase in
their lives.
Attendance levels have improved and compare well to those of similar schools.
Key Question 2: How good is provision?

Excellent

Learning experiences: Good
The school provides a broad and balanced curriculum which meets statutory
requirements and the needs of pupils.
In key stage 3, the curriculum includes a number of positive features. These include
the opportunity for most pupils to study French, German and drama. The provision of
additional sets in English and mathematics has a positive impact on standards.
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There is a wide range of good vocational and academic courses in key stage 4. The
school works well with a local college and other providers to ensure that nearly all
pupils are able to follow their choice of learning pathways. Successful alternative
provision is provided for vulnerable pupils through links with a local project.
The school provides an effective programme of literacy and numeracy classes in key
stage 3 and additional support for these skills in key stage 4. The school makes very
good use of data, including information from an online reading scheme, to plan
further work for groups and individuals. This coherent programme contributes very
effectively to the substantial progress pupils make in developing their literacy and
numeracy skills.
Pupils have good opportunities to learn about education for sustainable development
and global citizenship.
All pupils have opportunities to sit either the full course or short course Welsh second
language. In 2010 and 2011, all pupils were entered for full course Welsh GCSE.
However, there is no Welsh first language provision. The school promotes the Welsh
dimension well through reference to Wales in subjects and the incidental use of
Welsh by teachers.
Teaching: Excellent
The high quality of teaching is a major strength of the school. Nearly half the lessons
have outstanding features. In these lessons, teachers plan very effectively to ensure
high levels of pupil engagement. They use a wide range of very good methods and
stimulating resources to produce high outcomes for all pupils. They ask
thought-provoking and challenging questions to engage pupils and enhance their
knowledge and understanding. The pace of lessons is brisk and encourages pupils
to remain on task. In many lessons, there is extremely effective classroom
management and very good professional relationships between teachers and pupils.
In a further half of lessons teaching is good. Teachers use their subject knowledge
well to provide a high level of challenge and tasks to all pupils. They plan tasks and
activities very well to meet the individual needs of pupils of all abilities. They use a
range of relevant and up-to-date resources well.
The way teachers develop the individual skills of all pupils in all lessons is a
significant strength of the school. In many classes pupils are encouraged to correct
their own work and to assess the work of others. This is then validated by the
teacher and contributes to promoting very high standards.
Many teachers provide pupils with constructive comments to help them to know how
well they are doing and to improve their own learning. However, in a minority of
subjects the approach to marking is not rigorous enough. In a few subjects, marking
does not focus well enough on literacy and numeracy.
Teachers use the school’s very high-quality data tracking system to collect data
throughout the pupils’ school career. This information is used very effectively to
monitor the progress of pupils and to ensure that they keep to target throughout their
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school career. All pupils are able to use their individual targets to help them to
understand, manage and develop their learning. Underachievement is recognised
and swiftly addressed at an individual level in most cases. Teachers and support
staff work very well together to address the needs of individual pupils.
Parents receive informative reports at least twice a year. The school regularly
informs parents about the progress of their child and school activities through a
variety of methods. Communication and reporting to parents is highly effective and a
great strength of the school.
Care, support and guidance: Excellent
The school has very good procedures to support pupils’ emotional and physical
health and wellbeing to ensure that pupils reach their full potential. These
arrangements reinforce the expectation and culture of hard work and achievement
and provide effective support for more vulnerable pupils. There is effective use of
detailed target setting and regular, careful monitoring of pupils’ progress.
Induction arrangements for pupils are very strong. The school recruits and develops
pupils as peer mentors to younger children to provide on-going support with their
work and other aspects of school life. The way peer mentoring is organised is
exceptional.
The school provides very supportive and effective provision for pupils with additional
learning needs through specialist programmes. These include effective withdrawal
classes and in-class support. They plan specific programmes of study that develop
learning and life skills thoroughly.
Individual education plans are detailed and helpful, and involve parents in the
planning and review process. This has a positive impact on the very high outcomes
pupils achieve. Plans are reviewed effectively on a regular basis. The dyslexia and
autistic spectrum disorder programmes meet the needs of individual pupils very well.
The school has very productive links with specialist services and external agencies to
promote the health and wellbeing of individual pupils.
Pupils are encouraged to reflect on moral and spiritual issues through personal
education lessons and assemblies. There is a good focus on social and cultural
development within lessons and out-of-school activities.
The very good careers and options guidance programme provides targeted helpful
advice to individuals and enables pupils to make well-informed choices.
The school’s arrangements for safeguarding meet requirements and give no cause
for concern.
Learning environment: Excellent
The school has an exceptional ethos based on very high expectations and the
involvement of all pupils in learning and achievement. There is a very strong sense
of community. Pupils feel valued and respond well to the inclusive culture of the
school. The school has an atmosphere of tolerance and respect for diversity.
Teachers deal with any cases of bullying or harassment effectively.
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The accommodation is of very high quality, and provides a stimulating and attractive
learning environment. The facilities for games and sport are very good and are
enhanced by the opportunity for pupils to use the neighbouring leisure centre. The
school has well maintained grounds.
The learning resources are of very good quality and meet the learning needs of the
pupils well. These include a well-stocked library and very high quality information
and communication technology facilities. Many colourful and informative displays aid
learning, and highlight pupil achievement and the wider work of the school.
Key Question 3: How good are leadership and management?

Excellent

Leadership: Excellent
The leadership of the headteacher is outstanding. He communicates high
expectations to the whole of the school community. Senior leaders support him very
effectively in this and, as a team, they demonstrate a model of effective leadership
and management. Senior leaders have successfully developed a positive school
ethos where everyone is challenged to achieve outcomes that are well above
expectations. They have a common mission and an extremely effective culture that
has learning at its heart.
There is a very good link between the strategic aims of the school and the roles
allocated to senior staff. Senior leaders plan effectively to meet national and local
priorities and allocate the school’s resources well to meet these. This is particularly
successful in promoting high standards of literacy and numeracy, the 14-19 Learning
Pathways and the School Effectiveness Framework.
The roles and responsibilities of senior leaders and managers are clearly defined and
there is a coherent and effective allocation of responsibilities. There is an effective
cycle of meetings for senior leaders, middle leaders and teachers. Communication
across the school is effective with shared core values and clear common planning
priorities.
The links between senior leaders and departments are exceptionally good. The high
expectations of senior leaders influence the work of all departmental leaders. These
enable middle leaders to set, monitor and report on realistic targets in an effective
way. This has a very strong impact on provision and the maintenance of high
standards.
Middle managers share a common vision for the school and their teams focus
initiatives successfully on promoting high standards. There is a very good level of
effective team working with high levels of accountability. This is a notable strength of
the school.
The performance of staff is well managed and underperformance is successfully
challenged. Leaders and managers appraise the performance of staff effectively.
These procedures combine high levels of challenge and support and have been
significant in promoting a culture of continuous school improvement. Individual and
collective development needs are clearly identified and met.
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Governors have a good understanding of their roles and are appropriately informed
about the school’s performance. They provide a good sense of direction for the
school’s work and are effective as critical friends.
Improving quality: Excellent
The school has comprehensive and robust systems in place to secure improvements.
The quality of data collection and analysis, and the use of data to secure
improvement are outstanding. Quality assurance procedures that operate between
partnerships are effective.
The school takes very good account of the views of pupils and parents in the school
self-evaluation process. They analyse and interpret data from pupil questionnaires
exceptionally well. The school takes very good account of the views and opinions of
the school council and this has led to substantial changes that have improved the
quality of learning experiences. A specific example is the change to the school
timetable to help pupils to stay focused during all lessons. Managers regularly listen
to the views of learners as part of the ‘walk around the school’ initiative.
Self-evaluation and planning is a robust, regular and integral part of improving quality
at the school. The self–evaluation report is evaluative and draws on a sufficiently
wide range of data and evidence to support the judgements.
Senior leaders use the self-evaluation report well to develop the school improvement
plan. This plan is detailed and identifies areas for school improvement clearly.
There are very good strategies for how these will be achieved, the expected
timescale for completion and how outcomes will be measured. Most departmental
self-evaluation reports are detailed and evaluative. They give a realistic picture of
the department’s strengths and areas for improvement.
Departmental improvement plans are coherent and detailed. They show
responsibilities, timescales and measureable outcomes. They reflect the whole
school priorities very well. Departments use the targets in their improvement plan
very well in departmental meetings to ensure that there is whole-school coherency to
quality improvement.
The school has a well-established programme of lesson observations. Information
from observations is used effectively to improve the quality of teaching and to
improve the learning experience for all pupils. Teachers use information from
observations well to set themselves challenging targets to improve the quality of
learning experiences and outcomes for all pupils.
The school has addressed all of the recommendations from the last inspection report.
Partnership working: Good
The school works well with a range of partners to improve pupils’ standards and
wellbeing. There are very good links with partner primary schools to support
transition and progression. These activities include the school funding a member of
staff to work with partner primary schools to improve standards in Welsh second
language.
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The school has good links with a local college and other schools. These links enable
the school to offer a wide range of courses at key stage 4 and support the effective
transition for pupils to post-16 providers. Nearly all pupils are able to follow their
preferred learning pathway. Regular meetings between key members of staff provide
effective channels of communication and to assure the quality of collaborative
courses well.
The school regularly samples the opinions of parents about school activities and their
child’s education. These surveys influence school development planning well. The
partnership with employers and the local community is very good and the school
participates in a wide variety of community events. The school has very
well-developed links with providers of initial teacher training. There are strong links
with a range of agencies, which support pupils’ behavioural and emotional needs.
Resource management: Excellent
The school manages its resources extremely effectively. Teachers are very well
deployed to teach the curriculum and classroom assistants provide very good
support. There is a well-established professional development culture within the
school that enables staff to develop their expertise and share effective practice both
within the school and further afield. This has a strong impact on building the school’s
capacity for continuous improvement.
Appraisal and performance management systems are used well to identify and meet
the development needs of staff. Teachers evaluate the impact of their own
professional learning on pupils’ standards and this has a very positive impact on
standards.
Financial management is effective. There is a sensible balance between the
responsibilities undertaken by governors and those delegated to the headteacher
and business manager.
In view of the outstanding outcomes, the school provides excellent value for money.
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Appendix 1
Commentary on performance data
In key stage 3, performance in the core subject indicator has improved over the last
three years. In 2012 the outcome was higher than the local authority averages but
slightly lower than the Wales averages. It was also lower than the family of similar
schools average.
Performance in English has improved over the last three years and, although higher
than the local authority and Wales averages, it remains in the bottom half of
performance levels for similar schools. Performance in English at level 6 and above
has declined slightly, but still places the school in the upper 50% of similar schools.
Performance in mathematics has improved steadily over the last three years and,
though higher than the local authority and Wales averages, remains in the bottom
half of performance levels of similar schools. At level 6 or above, performance in
mathematics has improved over the last three years and is now in the top quartile of
results for similar schools.
Performance in science has consistently placed the school in the upper 50% of
similar schools. At the higher levels performance in science has placed the school in
the highest 25% for the past five years. This is outstanding.
Pupils’ progress from the previous key stage for 2011 was above expectations for the
core subject indicator, English, mathematics and science.
In key stage 4, performance in the level 2 threshold including English and
mathematics has improved steadily since 2008 and has been above the family
average and local authority and Wales averages throughout this period.
Performance is higher than modelled expectations and is outstanding. Provisional
data for 2012 shows a further rise in the level 2 threshold including English and
mathematics.
Performance in the core subject indicator shows a steady pattern of improvement up
to 2011 though there was a slight dip in 2009. Performance in the level 2 threshold
has been in the highest 25% and above the family average every year since 2008.
Performance in the capped points score was above the family average for 2011.
Provisional data for 2012 shows a further rise in both the level 2 threshold and
capped points score. Performance in English, mathematics and science at level 2
shows continuous improvement over three years and is consistently above the
family, local authority and Wales averages.
Performance in the level 1 threshold shows a consistently higher performance than
the family, local authority and Wales averages over the past three years. Provisional
data for 2012 shows an improvement in the level 1 threshold.
Pupils with additional learning needs make very good progress relative to their ability.

Appendix 2
Stakeholder satisfaction report
Responses to parent questionnaires

Responses to learner questionnaires

Appendix 3
The inspection team
Gareth Wynn Jones

Reporting Inspector

Peter Harris

Team Inspector

Gill Sims

Team Inspector

Bethan Whittall

Team Inspector

Vicky Pritt -Roberts

Team Inspector

Rhiannon Boardman

Lay Inspector

Julian Davis

Peer Inspector

Lee Hitchings

School Nominee

Copies of the report
Copies of this report are available from the school and from the Estyn website
(www.estyn.gov.uk)
Under the Independent School Standards (Wales) Regulations 2003, the school must
provide copies of the report to all parents of the school. Where a pupil is subject to
placement by a local authority, a copy of the report should be sent by the school to
each relevant authority.
Year groups and key stages
Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years of age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
LEAs.
The term ‘Reception’ (FPR) refers to the year group of pupils in a primary school who
reach the age of five during the academic year. FPYear 1 refers to the year group of
pupils who reach the age of six during the academic year and so on. Year 13 is the
year group of students who reach the age of 18 during the academic year.
Primary phase:
Year

FPR

FPY1

FPY2

Y3

Y4

Y5

Y6

Ages

4-5

5-6

6-7

7-8

8-9

9-10

10-11

Y8

Y9

Y10

Y11

Y12

13-14

14-15 15-16 16-17

Secondary phase:
Year

Y7

Ages

11-12 12-13

Y13
17-18

The four key stages cover the following year groups:
Foundation Phase

Reception, Year 1 and Year 2

Key stage 2

Year 3 to Year 6

Key stage 3

Year 7 to Year 9

Key stage 4

Year 10 and Year 11

Glossary of terms
Core subject
indicator (CSI)

This relates to the expected performance in English or Welsh,
mathematics and science, the core subjects of the National
Curriculum.

Families of
schools

These have been created to enable schools to compare their
performance to that of similar schools across Wales. Families
include schools with similar proportions of pupils entitled to free
school meals, living in 20% most deprived areas of Wales,
having special education needs at school action plus or
statemented and with English as an additional language
acquisition less than competent.

Level 1

This represents the equivalent of a GCSE at grade D to G.

Level 1 threshold

This represents a volume of learning equivalent to five GCSEs
at grade D to G.

Level 2

This represents the equivalent of a GCSE at grade A* to C.

Level 2 threshold
including English
or Welsh first
language and
mathematics

This represents a volume of learning equivalent to five GCSEs
at grade A* to C including English or Welsh first language and
mathematics.

Level 2 threshold

This represents a volume of learning equivalent to five GCSEs
at grade A* to C.

Level 3

This represents the equivalent of an A level at grade A*-E.

Level 3 threshold

This represents a volume of learning equivalent to two A levels
at grade A* to E.

Average wider
points score

This includes all qualifications approved for use in Wales at the
relevant age, for example at the age of 16 or at the age of 18.

Capped wider
points score

This includes the best eight results from all qualifications
approved for use in Wales at the age of 16.

All-Wales Core
Data sets

Schools and local authorities may refer to performance relative
to their family of schools. These families of schools have been
created to enable schools to compare their performance to that
of similar schools across Wales. Families include schools with
similar proportions of pupils entitled to free school meals, living
in 20% most deprived areas of Wales, having special education
needs at school action plus or statemented and with English as
an additional language acquisition less than competent.

